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In education, the Common Core Standards are new national standards that
all Illinois schools must begin implementing in 2013. Similarly, one of the
challenges facing the youth in today’s society is technology. Students are often
fascinated with technology, so as a result, many school districts are bringing
technology into the classrooms to enhance learning.
The Common Core Standards and technological changes in society are
affecting our schools, students, and the learning environment greatly in a variety of
ways. As a result, for my senior honor's Capstone Project, I have decided to
research these two topics further. I plan to use research based instructional
practices to find ways to integrate new literacies into the classroom that maps to
the Common Core Standards. To do this, I will investigate effective research
based instructional strategies that will benefit a diverse range of students and
enhance learning.
The methodology I plan to use is technology which will allow me to
explore and discover interactive educationally effective games, lessons, and
activities that will map to the newly adopted Common Core Standards. In order to
present this, I will create a virtual portfolio/website that will include ways to
integrate technology.
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1 .1 will study research based instructional practices and find ways to integrate new literacies into
the classroom that map to the Common Core Standards.
2.
I plan to study research based instructional practices to integrate technology that maps to
the Common Core Standards. In doing so, this will improve my teaching as well as my
knowledge of technology, best-practice, and the new Common Core Standards.
In today’s society, there are a variety of factors that can ultimately affect the ability of
students to learn and teachers to teach. This topic is important because there have been recent
changes in the educational system that will drastically change the school systems. In education,
the Common Core Standards are new national standards that all Illinois schools must begin
implementing in 2013.
Prior to the Common Core Standards, Illinois utilized the Illinois State Standards, which
is what Illinois educators are familiar with. The No Child Left Behind Act of 2002 (NCLB) was
implemented in the United States by George W. Bush. This law supports standards-based
education reform, which is based on the idea that educators must set high standards and create
measurable goals in order to improve each child’s outcomes in school. It requires schools to set
clear expectations that align to standards, requires tests and assessments that measure student
achievement. However, since 2002 there have been many issues with the law. For example, one
of the common issues found with this law is that the act does not have a national achievement
standard, but has standards set by each individual state. This causes some states to create easy
tests which are inaccurate assessments of student achievement. Similarly, some schools have
even cheated because if the schools do not pass and make AYP then they lose their funding.
As a result of this, in 2011 there is a revision to waive NCLB. Schools can adopt the
Common Core Standards, develop and overhaul the lowest performing schools, and adopt
rigorous teacher evaluations. The Common Core Standards are the first type of National
Curriculum. This will assist in abolishing the state standards and utilizing a national standard,
thus ensuring teachers are still setting high standards with clear expectations that align to a
national standard. This topic is crucial because new teachers, as well as tenure teachers, are all
going to be adopting these new standards together. The familiar Illinois State Learning Standards
are soon to be abolished and the newly adopted Common Core Standards will drastically change
the way teachers teach, as well as what they teach.
Furthermore, the technological changes in society are affecting our schools, students, and
the learning environment greatly in a variety of ways. One of the challenges facing the youth in
today’s society is technology. Students are often fascinated with technology, so as a result, many
school districts are bringing technology into the classrooms to enhance learning. Some common
examples of technology that is becoming more popular in schools consist of Smart Boards, lap
tops, i-pads, and virtual books. Similarly, most educators create classroom websites which serve
as a communication source between parents as well as a resource for students to use. Smart
Boards are interactive white boards that are being placed in most schools. When utilized
correctly, these Smart Boards can enhance learning and serve as a unique instructional tool.
This is important to me because as a future educator I will be utilizing the Common Core
standards and implementing technology by creating websites, or working in a school that has
these 21st century technologies. There is a high probability that I will one day work in a
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classroom that has these new literacies, which is why this is another important aspect to explore.
All in all, there are a variety of factors that may impact the ability of students to learn and
teachers to teach. As a future educator, it is crucial to acknowledge these ideas as well as the
potential impacts they can have.
3. Reference Sources:
Buzzo, Toni. "Using Communication to Solve Roadblocks to Collaboration." Teacher Librarian
(June 2004) 31.5
Chico, G. J. (n.d.). The Illinois state board o f education. Retrieved from
http://isbe.net/common_core/default.htm
Interactive whiteboard games. (2012). Retrieved from http://pbskids.org/whiteboard/
Interative whiteboards and learning. (2006, March). Retrieved from
http://downloads01.smarttech.com/media/research/whitepapers/int_whiteboard_research_
whitepaper_update.pdf
Johnson, Peggy. Fundamentals o f Collection Development and Management. Chicago:
American Library Association, 2009.
Jacobs, Heidi Hayes. "Upgrading the K-12 Journey through Curriculum Mapping: A Technology
Tool for Classroom Teachers, Media Specialists, and Administrators." Knowledge Quest
(November/December 2000) 29:2.
Loertscher, David V. and May Lein Ho. Collection Mapping in the LMC. San Jose, CA: Hi
Willow Research and Publishing, 1996.
Smart board games, activities, and lessons. (2012). Retrieved from http://www.ismartboard.com/
Smart board: games. (2011, August 24). Retrieved from
http://www.teacherslovesmartboards.com/games_for_smart_boards/
Smart board game session. (2011). Retrieved from http://smartboard.someschoolgames.com/
Smart research summaries. (2010). Retrieved from
http://downloadsO 1.smarttech.com/media/research/smart_research_summary.pdf

4.
I will use research based instructional practices to find ways to integrate technology into
the classroom that maps to the Common Core Standards. To do this, I will, investigate effective
research based instructional strategies that will benefit a diverse range of students and enhance
learning.
The methodology I plan to use is technology which will allow me to explore and discover
interactive educationally effective games, lessons, and activities that will map to the newly
adopted Common Core Standards. More specifically, I will find interactive activities for Smart
Board technology and other new literacies. In order to present this, I will create a virtual
portfolio/website that will include ways to integrate technology.

This creative portfolio will serve as my virtual philosophical statement and include
technological resources that map to the standards, as well as my conceptual framework of
education, written work, and projects that are educationally effective. I will explore and use
unfamiliar technology programs to create the website, a video that portrays my conceptual
framework of education, and find instructional activities. In doing so, I will simultaneously
practice utilizing unfamiliar technology and become more familiar with the Common Core
Standards and new literacies.
Due to the advances in technology within our schools, and the adoption of the Common
Core Standards, teachers need to explore these topics in order to improve their teachings. As a
future educator, I will need to become familiar with the Common Core Standards, creating a
virtual websites, Smart Board technology, research based instructional strategies, and have
engaging educationally effective ideas for my classroom. This is why I strongly believe that this
project serves as a creative experience that will enhance my honors experience.
5.
The first phase of my project will consist of creating the basis of the website. This should
be done by the first week of March. The next phase of my project will consist of implementing
my conceptual framework of education and instructional activities. This should be done during
March, preferably early March. After this, I will create instructional activities and written work
that has been effective. This should be done in late March or early April. The last phase of my
project will consist of providing the ways to integrate technology into the classroom that maps to
the Common Core Standards. This last portion should be done by the end of the semester, the
last week of classes.
6.
I have taken many courses that provide background for this study. For example, some
technology courses I have taken are ETT 229 and ETT 401 A. These courses gave me a basic
understand of how to use some technology programs, however I still am not proficient.
LTLA 362 Children’s Literature and LTRE 311 Content Area Literacy Instruction were both
beneficial courses that I took with my cooperating professor for this assignment. Throughout
these courses I learned ways to integrate literacy in the different content areas. I also learned new
insight as what makes an effective educator and this will benefit me throughout this assignment.
Similarly, my senior student teaching experience took place in a second grade classroom, and
one factor in specific that impacted the ability of my students to learn, as well as my ability to
teach, was technological change. More specifically, while initially partaking in this student
teaching experience, my cooperating teacher’s classroom got a Smart Board installed. Not only
was this the first time both of us had ever utilized a Smart Board as educators, but it was also the
first time our students had ever been introduced to such technology within the classroom.
Similarly, this school year was my cooperating teacher’s year to complete a “Research Project
Based Evaluation Project” for her tenure teacher evaluation. Due to the recent technological
changes within the classroom, she decided to do this project on the positive correlation between
technology and student achievement. With this study in mind, she incorporated the technology,
such as the Smart Board or Doc Camera, and utilized them to show visuals, images, and music to
enhance student learning. She believed that by incorporating technology into instructional
activities, this would ultimately increase student achievement within the classroom. Although we
were initially unfamiliar with how to effectively utilize this new technology, we quickly adapted
and the Smart Board rapidly became an essential part of our everyday instructional methods, thus

enhancing the learning environment. I was able to see the positive impact technology had on my
students as well as my teaching.
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In education, the Common Core Standards are new national standards that
all Illinois schools must begin implementing in 2013. Similarly, one of the
challenges facing the youth in today’s society is technology. Students are often
fascinated with technology, so as a result, many school districts are bringing
technology into the classrooms to enhance learning,
The Common Core Standards and technological changes in society are
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affecting our schools, students, and the learning environment greatly in a variety of
ways. As a result, for my senior honor’s Capstone Project, I have decided to
research these two topics further. I plan to use research based instructional
practices to find ways to integrate new literacies into the classroom that maps to
the Common Core Standards. To do this, I will investigate effective research
based instructional strategies that will benefit a diverse range of students and
enhance learning.
The methodology I plan to use is technology which will allow me to
explore and discover interactive educationally effective games, lessons, and
activities that will map to the newly adopted Common Core Standards. In order to
present this, I will create a virtual portfolio/website that will include ways to
integrate technology.

Research Based Instructional Practices:
1. Differentiation
2. Engagement
3. Best Practices Literacy
4. Cooperative Learning
5. Diversity

1. Differentiation:
When referring to differentiation, teachers can differentiate the content, the process, and the
product.
Instructional Strategies
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c o u rs e o f s tu d y /c u rric u lu m s h o u ld b e ta u g h t.

Differentiated Instruction
Student
Characteristics
Addressed

ResearchSupported
Practice
A ccess C enter
Research Continuum

Application to © Math
0 Readina
© Writina
© Science

Differentiated
instruction 0 addresses
student readiness,
which includes prior
knowledge and
skills
0 addresses
student interest
0 addresses a
student’s learning
profile, which
includes learning
style, environmental
factors that affect
the student’s
learning, and the
student’s grouping
preferences

-

: Practice
Description

How it improves
Access

Implications for
Practice

Teachers diagnose
student readiness,
interest, and
learning profile.
Instruction
incorporates
specific strategies
that meet the needs
of students and are
based on the
curriculum being
presented.
On-going
assessment allows
teachers to adjust
instruction in
response to student
needs.

Enables students to
access information
using modalities
that best meet their
needs.
Information is
presented at
students’ individual
readiness levels.

Requires time for
planning and
implementation.
May require support
from administration
and co-teachers.
May require a high
level of student
investment.

Supporting Research
Qualitative and meta-analysis research indicate:
That students in differentiated classrooms achieve better outcomes than students in classrooms without
differentiation (Csikszentmihalyi, Rathunde, & Whalen, 1993; Tomlinson, Brighton, Hertberg, Callahan, Moon,
Brimijoin, et al., 2003)
When instructional materials are differentiated to meet student needs, interests, and readiness,

Differentiation Towards Multiple Intelligences:
According to Howard Gardiner’s theory of multiple intelligences, there are seven distinct
multiple intelligences. Gardiner believes that every student has a different learning style and that
teachers should differentiate their instructional approaches so that they are benefitting from their
learning styles. Below are examples of the different learning styles:
Linguistic intelligence involves sensitivity to spoken and written language, the ability to learn
languages, and the capacity to use language to accomplish certain goals. This intelligence

includes the ability to effectively use language to express oneself rhetorically or poetically; and
language as a means to remember information. Writers, poets, lawyers and speakers are among
those that Howard Gardner sees as having high linguistic intelligence.
Logical-mathematical intelligence consists of the capacity to analyze problems logically, carry
out mathematical operations, and investigate issues scientifically. In Howard Gardner's words, it
entails the ability to detect patterns, reason deductively and think logically. This intelligence is
most often associated with scientific and mathematical thinking.
Musical intelligence involves skill in the performance, composition, and appreciation of musical
patterns. It encompasses the capacity to recognize and compose musical pitches, tones, and
rhythms. According to Howard Gardner musical intelligence runs in an almost structural parallel
to linguistic intelligence.
Bodily-kinesthetic intelligence entails the potential of using one's whole body or parts of the
body to solve problems. It is the ability to use mental abilities to coordinate bodily movements.
Howard Gardner sees mental and physical activity as related.
Spatial intelligence involves the potential to recognize and use the patterns of wide space and
more confined areas.
Interpersonal intelligence is concerned with the capacity to understand the intentions,
motivations and desires of other people. It allows people to work effectively with others.
Educators, salespeople, religious and political leaders and counsellors all need a well-developed
interpersonal intelligence.
Intrapersonal intelligence entails the capacity to understand oneself, to appreciate one's
feelings, fears and motivations. In Howard Gardner's view it involves having an effective
working model of ourselves, and to be able to use such information to regulate our lives.

Citations:
Smith, Mark K. (2002,2008) 'Howard Gardner and multiple intelligences', the encyclopedia o f
informal education, http://www.infed.org/thinkers/gardner.htm.
Strategies to improve access to the general education curriculum. The access center, 1-22.

2. Engagement
There are a variety of instructional strategies that have been proven to increase
engagement. Technological changes affect the learning environment greatly in a variety of ways.
For this project, I will focus on Interactive White Boards.
The interactive white boards have been proven to increase student engagement, and they
also make it easier to address multiple learning styles through instruction. During student
teaching, I utilized the Smart Board for different subjects and in doing so, it made my activities
more interactive and engaging.
The Smart Board acted as a unique way to address the multiple learning styles within my
classroom. To support this idea, an article titled, “Interactive Whiteboards and Learning ”
written by Smart Technologies Incorporation, states that “Many of these learning styles - even
the requirements of visual, hearing-impaired and other special needs students- can be addressed
when lesson delivery and learning activities incorporate use of an interactive whiteboard” (Smart
Board Incorporation, 2006,9). For example, I would incorporate large visuals, which assisted the
visual learners, as well as the English Language Learners. I also played songs for the auditory
W/

learners, and interactive games where the students could come up and touch the Smart Board,
thus addressing kinesthetic or tactile learners. I even found websites dedicated to downloading
free Smart Board interactive lessons and used this technology to present information to students
through videos, audio clips, visuals, and also recorded groups presenting information then played
it as a video.
In addition, the technology served as a good classroom management technique by
increasing student engagement and participation through the interactive games and learning. An
article titled Interactive Whiteboards and Learning states that, “Whiteboards can be used in the
classroom to increase student engagement during the learning process. Having a display surface
large enough for everyone to see encourages a high level of student interaction. A teacher and a
student can interact with the interactive whiteboard at the front of the class and the rest of the
students remain involved” (Smart Board Incorporation, 2006, 6). I found educationally effective
games for the students to play as a whole class, and learn socially and actively. It was evident the
students enjoyed this form of learning because many students wanted the links to the games and
songs I played in class, so they could go home and practice. I would often send home links on
the parent newsletters so the students to practice at home. Also, during parent-teacher

conferences I was told by many parents that the students enjoyed the Smart Board and loved
playing the learning games at home.
During this experience, Northern Illinois University provided student teachers with a
seminar specifically on Smart Board technology, which I found to be extremely beneficial and
believe that this is another way to potentially address this topic. Another way in which this topic
could be addressed would be by teachers sharing lessons, websites, and ideas for effectively
utilizing the new technology. To support these ideas, a study done by "The Health and
Education Research Group at the University o f New Brunswick Health and Education”
investigated the impact of “combining relevant professional development with the use of
SMART Board interactive whiteboards during a school-wide SMART product implementation”
("Smart research summaries," 2010). This study found that, “Combining professional
development with the use of SMART Board interactive whiteboards improved teachers’
knowledge, confidence and ability to teach” ("Smart research summaries," 2010).
Similarly, after speaking with several educators in the building about their views
regarding these technological changes, they had similar positive feelings about the Smart Board
and expressed that they were eager to learn about the technology. Similarly, The Health and
Education Research Group at the University o f New Brunswick Health and Education found that
as the result of a teacher-administered questionnaires in elementary schools, "Teachers
unanimously agreed there are benefits to using a SMART Board interactive whiteboard in the
classroom” ("Smart research summaries," 2010). This questionnaire also reported that, “Every
teacher felt that their teaching abilities were enhanced using technology, with 70.6% strongly
agreeing” ("Smart research summaries," 2010). As a result of studies such as this, as well as my
discussions with educators, I strongly believe that other professionals in the school would agree
that the school should address this topic.
All in all, there are a variety of factors that may impact the ability of students to learn and
teachers to teach. As a future educator, it is crucial to acknowledge these ideas as well as the
potential impacts they can have. By reflecting on these issues and relating them to experiences, it
can ultimately better prepare me as a future educator.

Citations:

Interative whiteboards and learning. (2006, March). Retrieved from
http://downloads01.smarttech.com/media/research/whitepapers/int_whiteboard_research_
whitepaper_update.pdf
Smart research summaries. (2010). Retrieved from
http://downloadsO 1.smarttech.com/media/research/smart_research_summary.pdf
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3. Best Practices Literacy
While research best practices in literacy, I was able to find a variety of practices that can
be incorporated through technology. Below, I have provided 15 examples of research regarding
best practices in reading and literacy.
Research Regarding Best Practices in Reading:

Best Practice 1: Explicit Word Analysis Instruction, Including Phonics
• Teachers provide explicit instruction, build word knowledge, and directly teach skills and
strategies for word analysis (phonemic awareness, phonics, word recognition, structural
analysis, context clues, vocabulary).
Best Practice 2: Assessment to Inform Instruction
• Teachers routinely monitor and assess the reading levels and progress of individual
students. This ongoing evaluation directs and informs instruction.
Best Practice 3: Instructional Planning
• Teachers plan instruction considering three phases: before, during and after reading.
Best Practice 4: Collaboration and Reflection
• Teachers routinely self-reflect and collaborate on instructional practices and student
progress within school and/or district.
Best Practice 5: Learning Standards
• Teachers facilitate conceptual knowledge of Illinois English Language Arts learning
standards.
Best Practice 6: Independent Reading
• Students have opportunities for sustained reading (oral and/or silent) every day to
increase fluency and vocabulary.
Best Practice 7: Variety of Genre
• Students have broad reading and writing experiences (multiple genre and styles).
Reading to students at all grade levels is part of this broad experience.
Best Practice 8: Appropriate Instructional Levels
• Students have opportunities to read at their instructional level every day.
Best Practice 9: Reading for Purpose
• Students have extensive opportunities to read for a variety of purposes and to apply what
is read every day. Discussion and writing are used by students to organize their thinking
and they reflect on what they read for specific purposes.
Best Practice 10: Building Comprehension Skills and Strategies
• Students are taught and given opportunities to apply the following comprehension
strategies for constructing meaning: making and confirming predictions, visualizing,
summarizing, drawing inferences, making connections, and self-monitoring.
Best Practice 11: Building Cognitive Skills and Strategies
• Students are taught and given opportunities to use cognitive strategies to synthesize,
analyze, evaluate and make applications to authentic situations.
Best Practice 12: Integration
• Reading and writing are integrated and used as tools to support learning in all curricular
content areas.

Best Practice 13: Literacy Rich Environment
• Literacy rich environments display words and print everywhere, provide opportunities
and tools that engage students in reading and writing activities, and celebrate students’
reading and writing efforts. Each classroom has an extensive collection of reading
materials with a wide range of high-interest fiction and non-fiction books at
developmentally appropriate reading levels which motivates and supports reading and
writing. The room design supports whole group, small group and individual instruction.
Best Practice 14: School / Family / Community Partnerships
• Families, communities, and schools collaborate to support literacy development of
students at home and school.

Citation:
14 best practices. Retrieved from
http://lrs.ed.uiuc.edu/students/jblanton/read/14bestreadingpractices.htm

Cooperative learning is a research-based instructional strategy that can allow students to
work with a partner on a topic. Students can collaborate and this type of learning promotes social
interaction between peers with and without disabilities.

Instructional Strategies
In s tru c tio n a l S tra te g ie s - M e th o d s th a t c a n b e u s e d to d e liv e r a v a rie ty o f c o n te n t o b je c tiv e s . H o w a
c o u rs e .o f s tu d y /c u rric u lu m s h o u ld b e ta u g h t

Grouping Strategies - Peer Assisted Learning Strategies (PALS)
Student
Characteristics
Addressed

Research-=
Supported
Practice
A ccess C enter
R esearch Continuum
and expert
recom m endations

Children with Difficulty decoding
and
comprehending
text
Communication
delays
Delays in
mathematical
concepts
Difficulty with
abstract concepts
Noncompliant
behaviors
Aggressive
behaviors
Lack of attention
Lack of
organizational
skills

Practice.
Description
Students interact
through “coach/
player" pairings in
structured
cooperativelearning activities.
Students support
each other through
frequent oral
interaction,
feedback, and
reinforcement.
Programs are
available in
reading for grades
preschool-6 and
mathematics for
grades K-6.

How Itlmproves ■ Implicationsfor
Practice
- Access
Groups students
with and without
disabilities to
assist with
comprehension of
general education
content
Promotes
meaningful social
interaction
between peers
with and without
disabilities

Provides a
complement to
current reading
and mathematics
curricula
Requires a set
period of time for
implementation:
25-35 mins/2 or3
times a week
Requires
professional
development
(workshop training
and teacher
manual)

Supporting Research
PALS is approved by the U.S. Department of Education’s Program Effectiveness Panel for Inclusion in
the National Diffusion Network on effective educational practices (John F. Kennedy Center for Research
on Human Development, 1999).
Improves student test performance on a number of reading measures (Fuchs, Fuchs, Mathes, &
Simmons, 1997; Fuchs, & Fuchs, 1998).
PALS enables students to make connections with abstract mathematical concepts (Fuchs, Fuchs,
001; Fuchs etal., 1997).

Citation:
Strategies to improve access to the general education curriculum. The access center, 1-22.

5. Diversity
Every student is unique, with different learning styles, needs, abilities, and backgrounds.
Within the general education classroom, there may be English Language Learners, students with
Special Needs, and students from diverse cultural backgrounds. It is important that educators
address these topics. While researching, I was able to find different research-based information
regarding how these students learn best.
ELL Students:
English Language Learners learn best through hands on instruction. As a future educator,
there are a variety of different strategies that I could incorporate into my teachings to better teach
the ELL students within my classroom. To support this idea, the article titled “Reaching English
Language Learners ” written by Suzanne Keenan explains that when teaching English Language
Learners teachers should incorporate, “Visuals—including graphic organizers, charts, pictures,
videotapes, and real-life objects brought in by the teacher” because they “not only clarify
content but also make the content easier to remember.” These types of examples can make
abstract concepts more concrete and they present information in “kid-friendly” terms.
Presenting information through technology or multi-media presentations has been proven
to help ELL students retain information. To support this idea, Keenan explains that, “A
technology-enriched curriculum can also fuel students’ academic growth. Using technology
helps the ELL student make connections among images, sounds, and symbols and gives
immediate feedback. Videos are often repetitive and may even include songs.” The teaching
approaches that would benefit ELL students may learn kinesthetically because they are allowed
to take a hands-on approach to learning. Similarly, their approach can help the ELL auditory
learners because they can learn via music. English Language Learners benefit from visuals and
the school incorporates visual multi-medias. ELL students also learn through collaborative group
work, or by working independently. Overall, these are research-based instructional strategies that
address the diverse English Language Learners within the classroom.
Citation:
Keenan, S. (2004). Reaching english language learners. National science teachers association,
Retrieved
from http://www.nsta.org/publications/news/storv.aspx?id=49834
Using technology to support diverse learners. (2012). Retrieved from
http://www.wested.org/pub/docs/tdl/research.htm

Research Based Ways Technology Supports Diverse Learners:
1. Multicultural Literature can be used to address the diverse learners within the classroom.
Teachers should provide literacy rich environments that expose students to multicultural
literature. There are a variety of different ways in which teachers can incorporate technology that
addresses the diverse learners within the classroom.
2. Digital Enhancements: Examples of digital enhancements may include a timeline,
photograph, graphic of a historical document, or questions for reflection.
Here are examples that enhance text comprehension:
•
•
•
•
•

asking questions that allow self-monitoring for understanding,
using graphic and semantic organizers,
generating students' questions about the text,
becoming aware of story structure, and
periodically summarizing key points.

Who does it help?
Think of those students who:
• have trouble reading standard print from books;
• need different displays of the information (outlines, maps) to scaffold the content before
they access and read i t ;
• need to view the information in different formats - i.e. visual display can be changed to
meet the needs of the learner - how they “View” the information;
• need additional information or supports placed immediately near the relevant text - i.e.
questions and reviews built in;
• can benefit from manipulating or interacting with the text;
• come from diverse cultures and may need more context.
3. Digital Text: This type of text makes it easier to make text larger and makes it easier to
customize to meet the diverse learners or students with disabilities. The National Instructional
Materials Accessibility Standard (NIMAS) are working to create a standardized format that will
allow alternate versions of text designed to meet the needs of students with visual, physical,
hearing, learning and cognitive disabilities.
Who does it help?
Think of one or more of your students who would benefit if:
•
•
•
•

the text was larger or easier to see?
they could hear text read aloud?
they could highlight or cut and paste the important points, or mark words that were
unclear?
there was a summary of the article that could be read before reading the whole piece?

4. Audio: Audio tools can range from low tech options, such as books on tape and audio files of
books on CD-ROM, to the use of pod casting, dictation, speech-to-text and “Talking Text”
features in software, such as talking word processors. One of the simplest and more effective
audio technologies is Talking Text -- where a personal computer can “speak” the words on its
screen on user command.
Who does it help?
Think of your students who would....
•
•
•

benefit from highlighting individual words and hearing them read. Or from hearing the
definition of the word read.
benefit from hearing an entire selection or article on a website read aloud.
appreciate hearing their own words read by the computer.

5. Talking Text: Talking text is an important tool for supporting comprehension for some
students, and several research studies have identified its promise for helping students with
reading disabilities comprehend written materials. Strangman, N., & Hall, T. (2003) identified 13
studies relating to the effectiveness of text-to-speech or recorded speech as a learning tool in the
classroom. They concluded it can be valuable tool, but its effectiveness is contingent on number
factors.
6. Software: Commonly used software packages such as Microsoft Word have features that
support research-based strategies (i.e., highlighting, scaffolding, summarizing). These are often
termed “universal design” features.
Examples Include:
•
•
•
•
•
•
•
•
•

Automated outlining
Highlighting of selected text;
Changes to text so that it can be easier to read;
Reading text aloud for auditory proofing;
Finding and correcting mistakes on the screen;
Links to a thesaurus or dictionary entry with one click;
Allow reformatting of text to structure note-taking by inserting space, questions, or
comments;
Allow hidden comments to be made by the teacher or peers;
Allow teachers to create digital templates that can be easily manipulated.

Marzano et al., (2001) identified “Identifying similarities and differences” as one of the most
successful instructional strategies. Word processors, graphics software such as Kid Pix®, or
graphic organizers such as Kidspiration® to allow students to build charts, tables, and graphs
that express classification and comparison. These can all be done using paper and pencil but the

computer offers flexibility for the student who needs to hear it, needs to see it in color, or needs
to interact with it. The importance of software having these features built into their standard
design to allow for students to have universal access is well documented. Those interested are
directed to review the Reading Matrix for evidence of technologies that support reading for
students with reading disabilities. Retrieved 10/10/05 from:
http://www.nationaltechcenter.org/matrix/default.asp In addition, the Math Matrix is a
searchable database that presents evidence and products for the use of technologies that support
the instruction of mathematics for students with special needs. Retrieved 10/10/05 from:
http://www.citeducation.org/mathmatrix

7. Visuals: Vision allows one to quickly gather information, either briefly or as a whole, to
support understanding and build background knowledge. Visual supports, such as nonlinguistic
presentations and using "imagery" to make representations of knowledge, can keep students
engaged and enrich learning. (Marzano, 2001). This can take a variety of forms such as mental
pictures, graphics, diagrams, drawings, physical models and kinesthetic classroom activities. For
example, a graphic organizer is a visual representation of concepts, knowledge, or information
that can incorporate both text and pictures. Vision allows one to quickly gather information,
either briefly or as a whole, to support understanding and build background knowledge.
Who does it help?
Students who benefit from:
•
•
•
•
•
•
•
•

seeing relationships between information;
having maps and charts to help clarify information and focus on essential information;
using an graphic representation to get their ideas down and organized before generating
narrative or expository writing;
communicating through non linear strategic thinking to build meaning from pictures or
models instead of words;
combining images (from image libraries) with text to increase comprehension or
demonstrate understanding;
using “real images” or video to integrate current and past knowledge;
having information reduced so they can focus and remember information;
having a visual representation of relationships between concepts.

Marzano et al., (2003) identified nonlinguistic representation as one of the nine most effective
instructional strategies. This concept is based on the idea that knowledge is stored in two
forms—linguistic (words) and imagery (mental pictures). Graphic organizers, multi-media, and
image-filled Web sites provide these dual channels to increase retention and learning.
8. Curricular Supports: Web and digital tools can support curricular flexibility for students
with learning differences. Groups like CAST are looking at how technology enhances cognitive

supports, which are becoming more part of all curricular materials. Others are exploring how the
brain works and how emerging technologies can help support different pedagogical frameworks.
Citation:
Using technology to support diverse learners. (2012). Retrieved from
http://www.wested.org/pub/docs/tdl/research.htm
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C C .K .R .L .1 K e y Id e a s a n d D e ta ils: W ith
p ro m p tin g a n d s u p p o rt, a s k and a n s w e r
q u e s tio n s a b o u t ke y d e ta ils in a text.
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C C .K .R .L .2 K e y Id e a s a n d D e ta ils: W ith
p ro m p tin g a n d s u p p o rt, re te ll fa m ilia r
s to rie s , in c lu d in g k e y d e ta ils .
C C .K .R .L .3 K ey Id e a s and D e ta ils: W ith
p ro m p tin g a n d s u p p o rt, id e n tify c h a ra c te rs ,
s e ttin g s , and m a jo r e v e n ts in a sto ry.
C C .K .R .L .4 C ra ft and S tru c tu re : A s k and
a n s w e r q u e s tio n s a b o u t u n k n o w n w o rd s in
a text.
C C .K .R .L .5 C ra ft and S tru c tu re : R e c o g n iz e
c o m m o n ty p e s o f te x ts (e .g ., s to ry b o o k s ,
p o e m s).
C C .K .R .L .6 C ra ft and S tru c tu re : W ith
p ro m p tin g a n d s u p p o rt, n a m e th e a u th o r
and illu s tra to r o f a s to ry a n d d e fin e th e role
o f e a ch in te llin g th e s to ry .
C C .K .R .L .7 In te g ra tio n o f K n o w le d g e and
Id ea s: W ith p ro m p tin g a n d su p p o rt,
d e s c rib e th e re la tio n s h ip b e tw e e n
illu s tra tio n s a n d th e s to ry in w h ic h th e y
a p p e a r (e.g ., w h a t m o m e n t in a s to ry an
illu s tra tio n d e p ic ts ).
C C .K .R .L .9 In te g ra tio n o f K n o w le d g e and
Id ea s: W ith p ro m p tin g a n d su p p o rt,
c o m p a re a nd c o n tra s t th e a d v e n tu re s and
e x p e rie n c e s o f c h a ra c te rs in fa m ilia r
sto rie s .
C C .K .R .L .1 0 R a n g e o f R e a d in g and L e ve l
o f T e x t C o m p le x ity : A c tiv e ly e n g a g e in
g ro u p re a d in g a c tiv itie s w ith p u rp o s e and
u n d e rs ta n d in g .

N e w L ite ra c y A p p lic a tio n

•
W ith th e h elp o f a te a c h e r, o r
in d e p e n d e n tly , s tu d e n ts ca n liste n to rea din g
v irtu a lly . T h is site p ro v id e s e n d le s s o n lin e
s to rie s fo r s tu d e n ts to liste n to!
h ttp ://w w w .in te rn e t4 c la s s ro o m s .c o m /k p lu s _ s to r
ie s .h tm

R e s e a rc h B as ed
E v id e n c e

O th e r
G ra d es
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CC.K.R.1.1 Key Ideas and Details: With
prompting and support, ask and answer
questions about key details in a text.
CC.K.R.I.2 Key Ideas and Details: With
prompting and support, identify the main
topic and retell key details of a text.
CC.K.R.I.3 Key Ideas and Details: With
prompting and support, describe the
connection between two individuals,
events, ideas, or pieces of information in a
text.
CC.K.R.L.1 Key Ideas and Details: With
prompting and support, ask and answer
questions about key details in a text.
CC.K.R.L.2 Key Ideas and Details: With
prompting and support, retell familiar
stories, including key details.
CC.K.R.L.3 Key Ideas and Details: With
prompting and support, identify characters,
settings, and major events in a story.
CC.K.R.L.4 Craft and Structure: Ask and
answer questions about unknown words in
a text.
CC.K.R.L.5 Craft and Structure: Recognize
common types of texts (e.g., storybooks,
poems).
CC.K.R.L.6 Craft and Structure: With
prompting and support, name the author
and illustrator of a story and define the role
of each in telling the story.
CC.K.R.L.7 Integration of Knowledge and
Ideas: With prompting and support,
describe the relationship between
illustrations and the story in which they
appear (e.g., what moment in a story an
illustration depicts).
CC.K.R.L.9 Integration of Knowledge and
Ideas: With prompting and support,
compare and contrast the adventures and
experiences of characters in familiar
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CC.K..R.L.10 Range of Reading and Level
of Text Complexity: Actively engage in
group reading activities with purpose and
understanding.
CC.K.R.1.1 Key Ideas and Details: With
prompting and support, ask and answer
questions about key details in a text.
CC.K.R.I.2 Key Ideas and Details: With
prompting and support, identify the main
topic and retell key details of a text.
CC.K.R.I.3 Key Ideas and Details: With
prompting and support, describe the
connection between two individuals,
events, ideas, or pieces of information in a
text.
CC.K.R.I.4 Craft and Structure: With
prompting and support, ask and answer
questions about unknown words in a text.
CC.K.R.I.5 Craft and Structure: Identify the
front cover, back cover, and title page of a
book.
CC.K.R.I.6 Craft and Structure: Name the
author and illustrator of a text and define
the role of each in presenting the ideas or
information in a text.
CC.K.R.I.7 Integration of Knowledge and
Ideas: With prompting and support,
describe the relationship between
illustrations and the text in which they
appear (e.g., what person, place, thing, or
idea in the text an illustration depicts).
CC.K.R.I.8 Integration of Knowledge and
Ideas: With prompting and support, identify
the reasons an author gives to support
points in a text.
CC.K.R.I.9 Integration of Knowledge and
Ideas: With prompting and support, identify
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.
K

R.l

10

K

R.F

1

K

R.F

1.a

K

R.F

1.b

K

R.F

1.C

K

R.F

1.d

K

R.F

2

K

R.F

2.a

K

R.F

2.b

K

R.F

2.c

K

R.F

2.d

basic similarities in and differences
between two texts on the same topic (e.g.,
in illustrations, descriptions, or procedures).
CC.K.R.1.10 Range of Reading and Level
of Text Complexity: Actively engage in
group reading activities with purpose and
understanding.
CC.K.R.F.1 Print Concepts: Demonstrate
understanding of the organization and
basic features of print.
CC.K.R.F.1.a Print Concepts: Follow words
from left to right, top to bottom, and page
by page.
CC.K.R.F.1.b Print Concepts: Recognize
that spoken words are represented in
written language by specific sequences of
letters.
CC.K.R.F.1.c Print Concepts: Understand
that words are separated by spaces in
print.
CC.K.R.F.1.d Print Concepts: Recognize
and name all upper- and lowercase letters
of the alphabet.
CC.K.R.F.2 Phonological Awareness:
Demonstrate understanding of spoken
words, syllables, and sounds (phonemes).
CC.K.R.F.2.a Phonological Awareness:
Recognize and produce rhyming words.
CC.K.R.F.2.b Phonological Awareness:
Count, pronounce, blend, and segment
syllables in spoken words.
CC.K.R.F.2.C Phonological Awareness:
Blend and segment onsets and rimes of
single-syllable spoken words.
CC.K.R.F.2.d Phonological Awareness: d.
Isolate and pronounce the initial, medial
vowel, and final sounds (phonemes) in
three-phoneme (consonant-vowelconsonant, or CVC) words.*(This does not
include CVCs ending with /I/, /r/for/x/.)

•
This site provides students with the
opportunities to practice their vowels.
http://www.internet4classrooms.com/skill_build
ers/recognizing_vowels_language_arts_kinder
garten_k_grade.htm
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K

R.F

2.e

CC.K.R.F.2.e Phonological Awareness:
Add or substitute individual sounds
(phonemes) in simple, one-syllable words
to make new words.

K
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3

K

R.F

3.a

K

SL

4

K

SL

5

K

SL

6

K

L

1

K

L

1 .a

K

L

1.b

K

L

1.C

CC.K.R.F.3 Phonics and Word
Recognition: Know and apply grade-level
phonics and word analysis skills in
decoding words.
CC.K.R.F.3.a Phonics and Word
Recognition: Demonstrate basic knowledge
of letter-sound correspondences by
producing the primary or most frequent
sound for each consonant.
CC.K.SL.4 Presentation of Knowledge and
Ideas: Describe familiar people, places,
things, and events and, with prompting and
support, provide additional detail.
CC.K.SL.5 Presentation of Knowledge and
Ideas: Add drawings or other visual
displays to descriptions as desired to
provide additional detail.
CC.K.SL.6 Presentation of Knowledge and
Ideas: Speak audibly and express
thoughts, feelings, and ideas clearly.
CC.K.L.1 Conventions of Standard English:
Demonstrate command of the conventions
of standard English grammar and usage
when writing or speaking.
CC.K.L.1.a Conventions of Standard
English: Print many upper- and lowercase
letters.
CC.K.L.1.b Conventions of Standard
English: Use frequently occurring nouns
and verbs.
CC.K.L.1.C Conventions of Standard
English: Form regular plural nouns orally by
adding Is / o r/es/ (e.g., dog, dogs; wish,
wishes).

•
This website provides great activities
for students to practice their phonological
awareness.
http://www.internet4classrooms.com/skill_build
ers/phonics_practice_language_arts_kindergar
ten k grade.htm
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CC.K.L.1.d Conventions of Standard
English: Understand and use question
words (interrogatives) (e.g., who, what,
where, when, why, how).
CC.K.L.1.e Conventions of Standard
English: Use the most frequently occurring
prepositions (e.g., to, from, in, out, on, off,
for, of, by, with).
CC.K.L.1 .f Conventions of Standard
English: Produce and expand complete
sentences in shared language activities.
CC.K.L.2 Conventions of Standard English:
Demonstrate command of the conventions
of standard English capitalization,
punctuation, and spelling when writing.
CC.K.L.2.a Conventions of Standard
English: Capitalize the first word in a
sentence and the pronoun I.
CC.K.L.2.b Conventions of Standard
English: Recognize and name end
punctuation.
CC.K.L.2.C Conventions of Standard
English: Write a letter or letters for most
consonant and short-vowel sounds
(phonemes).
CC.K.L.2.d Conventions of Standard
English: Spell simple words phonetically,
drawing on knowledge of sound-letter
relationships.

CC.K.L.4 Vocabulary Acquisition and Use:
Determine or clarify the meaning of
unknown and multiple-meaning words and
phrases based on kindergarten reading and

This game allows students to practice making
words based on their current knowledge of
letter-sound relationships. They are able to
build basic words through an interactive online
website! They have the option to continue
advancing to the next level.
http://www.starfall.com/n/level-a/learn-toread/load.htm?f
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5.a

K

L

5.b

K

L

5.c

K

L

5.d
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CC.K.L.4.a Vocabulary Acquisition and
Use: Identify new meanings for familiar
words and apply them accurately (e.g.,
knowing duck is a bird and learning the
verb to duck).
CC.K.L.4.b Vocabulary Acquisition and
Use: Use the most frequently occurring
inflections and affixes (e.g., -ed, -s, re-, un-,
pre-, -ful, -less) as a clue to the meaning of
an unknown word.
CC.K.L.5 Vocabulary Acquisition and Use:
With guidance and support from adults,
explore word relationships and nuances in
word meanings.
CC.K.L.5.a Vocabulary Acquisition and
Use: Sort common objects into categories
(e.g., shapes, foods) to gain a sense of the
concepts the categories represent.
CC.K.L.5.b Vocabulary Acquisition and
Use: Demonstrate understanding of
frequently occurring verbs and adjectives
by relating them to their opposites
(antonyms).
CC.K.L.5.C Vocabulary Acquisition and
Use: Identify real-life connections between
words and their use (e.g., note places at
school that are colorful).
CC.K.L.5.d Vocabulary Acquisition and
Use: Distinguish shades of meaning among
verbs describing the same general action
(e.g., walk, march, strut, prance) by acting
out the meanings.
CC.K.L.6 Vocabulary Acquisition and Use:
Use words and phrases acquired through
conversations, reading and being read to,
and responding to texts.
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C C .1 .R .L .1 K e y Id e a s and D e ta ils: A s k
and a n s w e r q u e s tio n s a b o u t ke y
d e ta ils in a text.
C C .1 .R .L .2 K e y Id e a s and D e ta ils:
R e te ll s to rie s , in c lu d in g k e y d e ta ils ,
and d e m o n s tra te u n d e rs ta n d in g o f
th e ir c e n tra l m e s s a g e o r le s s o n .
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R .L
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1
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1

R .L
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1

R .L
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C C .1 .R .L .6 C ra ft and S tru c tu re :
Id e n tify w h o is te llin g th e s to ry a t
v a rio u s p o in ts in a text.

1

R .L

7

1

R .L

9

1

R .L

10

C C .1 .R .L .7 In te g ra tio n o f K n o w le d g e
a n d Id e a s: U se illu s tra tio n s and d e ta ils
in a s to ry to d e s c rib e its c h a ra c te rs ,
s e ttin g , o r e v e n ts .
C C .1 .R .L .9 In te g ra tio n o f K n o w le d g e
a n d Id e a s: C o m p a re and c o n tra s t th e
a d v e n tu re s and e x p e rie n c e s o f
c h a ra c te rs in sto rie s .
C C .1 .R .L .1 0 R a n g e o f R e a d in g a n d
L e ve l o f T e x t C o m p le x ity : W ith
p ro m p tin g a n d s u p p o rt, re a d p ro s e and
p o e try o f a p p ro p ria te c o m p le x ity fo r
g ra d e 1.

C C .1 .R .L .3 K e y Id e a s and D e tails:
D e s c rib e c h a ra c te rs , s e ttin g s , and
m a jo r e v e n ts in a sto ry, u sin g k e y
d e ta ils .
C C .1 .R .L .4 C ra ft and S tru c tu re :
Id e n tify w o rd s and p h ra s e s in s to rie s
o r p o e m s th a t s u g g e s t fe e lin g s o r
a p p e a l to th e se n s e s .
C C .1 .R .L .5 C ra ft and S tru c tu re :
E x p la in m a jo r d iffe re n c e s b e tw e e n
b o o k s th a t te ll s to rie s a n d b o o k s th a t
g iv e in fo rm a tio n , d ra w in g on a w id e
re a d in g o f a ra n g e o f te x t ty p e s .

N e w L ite ra c y A p p lic a tio n
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CC.1.R.I.1 Key Ideas and Details: Ask
and answer questions about key
details in a text.
CC.1.R.I.2 Key Ideas and Details:
Identify the main topic and retell key
details of a text.
CC.1.R.I.3 Key Ideas and Details:
Describe the connection between two
individuals, events, ideas, or pieces of
information in a text.
CC.1.R.I.4 Craft and Structure: Ask
and answer questions to help
determine or clarify the meaning of
words and phrases in a text.
CC.1.R.I.5 Craft and Structure: Know
and use various text features (e.g.,
headings, tables of contents,
glossaries, electronic menus, icons) to
locate key facts or information in a text.
CC.1.R.I.6 Craft and Structure:
Distinguish between information
provided by pictures or other
illustrations and information provided
by the words in a text.
CC.1.R.I.7 Integration of Knowledge
and Ideas: Use the illustrations and
details in a text to describe its key
ideas.
CC.1.R.I.8 Integration of Knowledge
and Ideas: Identify the reasons an
author gives to support points in a text.
CC.1.R.I.9 Integration of Knowledge
and Ideas: Identify basic similarities in
and differences between two texts on
the same topic (e.g., in illustrations,
descriptions, or procedures).
CC.1.R.I.10 Range of Reading and
Level of Text Complexity: With
prompting and support, read
informational texts appropriately
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complex for grade 1.

1

R.F

1

1

R.F

1.a

1

R.F

2

1

R.F

2.a

1

R.F

2.b

1

R.F

2.c

1

R.F

2.d

1

R.F

3

1

R.F

3.a

CC.1.R.F.1 Print Concepts:
Demonstrate understanding of the
organization and basic features of
print.
CC.1.R.F.1.a Print Concepts:
Recognize the distinguishing features
of a sentence (e.g., first word,
capitalization, ending punctuation).
CC.1.R.F.2 Phonological Awareness:
Demonstrate understanding of spoken
words, syllables, and sounds
(phonemes).
CC.1.R.F.2.a Phonological Awareness:
Distinguish long from short vowel
sounds in spoken single-syllable words
CC.1.R.F.2.b Phonological Awareness:
Orally produce single-syllable words by
blending sounds (phonemes),
including consonant blends.
CC.1.R.F.2.C Phonological Awareness:
Isolate and pronounce initial, medial
vowel, and final sounds (phonemes) in
spoken single-syllable words.
CC.1.R.F.2.d Phonological Awareness:
Segment spoken single-syllable words
into their complete sequence of
individual sounds (phonemes).
CC.1.R.F.3 Phonics and Word
Recognition: Know and apply gradelevel phonics and word analysis skills
in decoding words.
CC.1.R.F.3.a Phonics and Word
Recognition: Know the spelling-sound
correspondences for common
consonant digraphs (two letters that
represent one sound).

This is an online game that allows students to pick
a start sound and an end sound to blend together.
http://www.bbc.co.uk/schools/wordsandpictures/cl
usters/blender/game.shtml

1,2,3,5
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4.c
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CC.1.R.F.3.b Phonics and Word
Recognition: Decode regularly spelled
one-syllable words.
CC.1.R.F.3.C Phonics and Word
Recognition: Know final -e and
common vowel team conventions for
representing long vowel sounds.
CC.1.R.F.3.d Phonics and Word
Recognition: Use knowledge that every
syllable must have a vowel sound to
determine the number of syllables in a
printed word.
CC.1.R.F.3.e Phonics and Word
Recognition: Decode two-syllable
words following basic patterns by
breaking the words into syllables.
CC.1.R.F.3.f Phonics and Word
Recognition: Read words with
inflectional endings.
CC.1.R.F.3.g Phonics and Word
Recognition: Recognize and read
grade-appropriate irregularly spelled
words.
CC.1.R.F.4 Read with sufficient
accuracy and fluency to support
comprehension.
CC.1.R.F.4.a Read on-level text with
purpose and understanding.
CC.1.R.F.4.b Read on-level text orally
with accuracy, appropriate rate, and
expression.
CC.1.R.F.4.C Use context to confirm or
self-correct word recognition and
understanding, rereading as
necessary.
CC.1.W.1 Text Types and Purposes:
Write opinion pieces in which they
introduce the topic or name the book
they are writing about, state an
opinion, supply a reason for the

(

(

(
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opinion, and provide some sense of
closure.
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1

SL
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CC.1.W .2 Text Types and Purposes:
Write informative/explanatory texts in
which they name a topic, supply some
facts about the topic, and provide
some sense of closure.
CC.1.W .3 Text Types and Purposes:
Write narratives in which they recount
two or more appropriately sequenced
events, include some details regarding
what happened, use temporal words to
signal event order, and provide some
sense of closure.
CC.1.W .5 Production and Distribution
of Writing: With guidance and support
from adults, focus on a topic, respond
to questions and suggestions from
peers, and add details to strengthen
writing as needed.
CC.1.W .6 Production and Distribution
of Writing: With guidance and support
from adults, use a variety of digital
tools to produce and publish writing,
including in collaboration with peers.
CC.1.W.7 Research to Build and
Present Knowledge: Participate in
shared research and writing projects
(e.g., explore a number of “how-to”
books on a given topic and use them
to write a sequence of instructions).
CC.1.W.8 Research to Build and
Present Knowledge: With guidance
and support from adults, recall
information from experiences or gather
information from provided sources to
answer a question.
CC.1.SL.1 Comprehension and
Collaboration: Participate in
collaborative conversations with

(
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SL

1.a

1

SL

1.b

1
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1.C

1

SL

2

1

SL

3

1

SL

4

1
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diverse partners about grade 1 topics
and texts with peers and adults in
small and larger groups.
CC.1.SL.1.a Comprehension and
Collaboration: Follow agreed-upon
rules for discussions (e.g., listening to
others with care, speaking one at a
time about the topics and texts under
discussion).
CC.1.SL.1.b Comprehension and
Collaboration: Build on others’ talk in
conversations by responding to the
comments of others through multiple
exchanges.
CC.1.SL.1.C Comprehension and
Collaboration: Ask questions to clear
up any confusion about the topics and
texts under discussion.
CC.1.SL.2 Comprehension and
Collaboration: Ask and answer
questions about key details in a text
read aloud or information presented
orally or through other media.
CC.1.SL.3 Comprehension and
Collaboration: Ask and answer
questions about what a speaker says
in order to gather additional
information or clarify something that is
not understood.
CC.1.SL.4 Presentation of Knowledge
and Ideas: Describe people, places,
things, and events with relevant
details, expressing ideas and feelings
clearly.
CC.1.SL.5 Presentation of Knowledge
and Ideas: Add drawings or other
visual displays to descriptions when
appropriate to clarify ideas, thoughts,
and feelings.
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1

L

1

1

L

1.a

1

L

1.b

CC.1.SL.6 Presentation of Knowledge
and Ideas: Produce complete
sentences when appropriate to task
and situation. (See grade 1 Language
standards 1 and 3 on page 26 for
specific expectations.)
CC.1 .L.1 Conventions of Standard
English: Demonstrate command of the
conventions of standard English
grammar and usage when writing or
speaking.
CC.1 .L.1 .a Conventions of Standard
English: Print all upper- and lowercase
letters.
CC.1 .L.1 .b Conventions of Standard
English: Use common, proper, and
possessive nouns.

•

•

1

L

1.C

CC.1 .L.1 .c Conventions of Standard
English: Use singular and plural nouns
with matching verbs in basic sentences
(e.g., He hops; W e hop).

•

This is a wonderful Smart Board Noun
game! The students drag the worm into
the mouth of the fish that is a noun!
http://www.sheppardsoftware.com/gramm
ar/nouns.htm
This game is called “Noun Dunk". This is
a great Smart Board game where
students play basketball. The basketball
has a noun on it and the students have to
pick whether the noun is a “Common,
Proper, or Not a Noun” by shooting it into
the correct basket!
http://www.harcourtschool.com/activity/ba
sketball/index.html
This is a great Singular and plural noun
game! This is a singular verse plural noun
game. The students are allowed to create
a cartoon person to play with (or pick
random features). The downside is that it
is called “Fling the Teacher”. At the end of
it the teacher flies through the sky if the
students get the answers correct.
httD://kidseslaames.com/arammar%20aa
mes/Nouns/Nouns%20Sinaular%20and%
20Plural%20Flina%20the%20Teacher%2
OGame.html
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1.d
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1.e

1

L

1.f

CC.1.L.1.d Conventions of Standard
English: Use personal, possessive,
and indefinite pronouns (e.g., I, me,
my; they, them, their, anyone,
everything).
CC.1 .L.1 .e Conventions of Standard
English: Use verbs to convey a sense
of past, present, and future (e.g.,
Yesterday I walked home; Today I
walk home; Tomorrow I will walk
home).

CC. 1. L. 1 .f Conventions of Standard
English: Use frequently occurring
adjectives.

This is another great singular or plural
nouns Smart Board (or individual). The
students sort the words into the correct
category. It is very interactive and
students get to give a toy to the character.
At the end, the characters put on a quick
show with their toys!
httD://www.rovthezebra.com/readinaaames/sinaular-or-Dlural-1 .html
This game the students helps the
students identify what plurals are singular
words
http://www.saintambrosebarlow.wigan.sch
.uk/Y5Spel!ing/plurals2y6t1 .htm
This is a tic tac toe plural noun game!
httD://www.harcourtschool.com/activitv/Dlu
ral/index Dre.html
For this the students make words plural
by adding ‘s’ or ‘es’
htto://www.saintambrosebarlow.wiaan.sch
.uk/Y3Soellina/Dlurals1 v3t2.htm

•

This is a wonderful verb rap! My students
loved it so much that they were begging
to listen to it again! Some went home and
played it at home too!
htto://www.voutube.com/watch?v=AHvLa
PsdWRO

•

This is a game where students can pick
the correct adjective!
httD://www.ezschool.com/Games/Adiectiv
es.html
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1

L

1.h

1

L

1.i

1

L

1j

1

L

2

1

L

2.a

1

L

2.b

1

L

2.c

1

L

2.d

CC.1.L.1.g Conventions of Standard
English: Use frequently occurring
conjunctions (e.g., and, but, or, so,
because).
CC.1.L.1.h Conventions of Standard
English: Use determiners (e.g.,
articles, demonstratives).
CC.1.L.1.i Conventions of Standard
English: Use frequently occurring
prepositions (e.g., during, beyond,
toward).
CC.1.L.1.j Conventions of Standard
English: Produce and expand
complete simple and compound
declarative, interrogative, imperative,
and exclamatory sentences in
response to prompts.
CC.1.L.2 Conventions of Standard
English: Demonstrate command of the
conventions of standard English
capitalization, punctuation, and
spelling when writing.

CC.1.L.2.a Conventions of Standard
English: Capitalize dates and names of
people.
CC.1.L.2.b Conventions of Standard
English: Use end punctuation for
sentences.
CC.1.L.2.C Conventions of Standard
English: Use commas in dates and to
separate single words in a series.
CC.1.L.2.d Conventions of Standard
English: Use conventional spelling for
words with common spelling patterns
and for frequently occurring irregular
words.

•

This is a good game for students to
practice using question marks. They are
provided different sentences and they
have to identify the correct sentence that
uses a question.
http://www.bbc.co.Uk/schools/magickey/a
dventures/dragon_game.shtml

This is an online quiz where students can self-test
their spelling. There are quizzes with sound and
without sound. Students can be challenged
appropriately by going through the different levels.
http://eslus.com/LESSONS/SPELL/SPELL.HTM
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1
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1
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4.a

1

L

4.b

1

L

4.c

1

L

5

1

L

5.a

1

L

5.b

1

L

5.c

CC.1.L.2.e Conventions of Standard
English: Spell untaught words
phonetically, drawing on phonemic
awareness and spelling conventions.
CC.1.L.4 Vocabulary Acquisition and
Use: Determine or clarify the meaning
of unknown and multiple-meaning
words and phrases based on grade 1
reading and content, choosing flexibly
from an array of strategies.
CC.1.L.4.a Vocabulary Acquisition and
Use: Use sentence-level context as a
clue to the meaning of a word or
phrase.
CC.1.L.4.b Vocabulary Acquisition and
Use: Use frequently occurring affixes
as a clue to the meaning of a word.
CC.1.L.4.C Vocabulary Acquisition and
Use: Identify frequently occurring root
words (e.g., look) and their inflectional
forms (e.g., looks, looked, looking).
CC.1 .L.5 Vocabulary Acquisition and
Use: With guidance and support from
adults, demonstrate understanding of
word relationships and nuances in
word meanings.
CC.1.L.5.a Vocabulary Acquisition and
Use: Sort words into categories (e.g.,
colors, clothing) to gain a sense of the
concepts the categories represent.
CC.1.L.5.b Vocabulary Acquisition and
Use: Define words by category and by
one or more key attributes (e.g., a
duck is a bird that swims; a tiger is a
large cat with stripes).
CC.1.L.5.C Vocabulary Acquisition and
Use: Identify real-life connections
between words and their use (e.g.,
note places at home that are cozy).
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5.d

1

L

6

CC.1.L.5.d Vocabulary Acquisition and
Use: Distinguish shades of meaning
among verbs differing in manner (e.g.,
look, peek, glance, stare, glare, scowl)
and adjectives differing in intensity
(e.g., large, gigantic) by defining or
choosing them or by acting out the
meanings.
CC.1.L.6 Vocabulary Acquisition and
Use: Use words and phrases acquired
through conversations, reading and
being read to, and responding to texts,
including using frequently occurring
conjunctions to signal simple
relationships (e.g., I named my
hamster Nibblet because she nibbles
too much because she likes that).
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2 n d G ra d e S ta n d a rd s
G ra
de

S tra
nd

S ta n d
ard #

2

R .L

1

2

R .L

2

2

R .L

3

2

R .L

4

N e w L ite ra c y A p p lic a tio n

S ta n d a rd

•

T h is is a n o n lin e in t e r a c tiv e b o o k t h a t
is g r e a t w h e n in t r o d u c in g th e e le m e n ts
o f a s to r y ! T h is “ In te r a c tiv e E le m e n t s o f
a S t o r y ” b o o k u s e s th e c la s s ic a l
“ C in d e r e lla F a ir y T a le ” th r o u g h a n
e le c tr o n ic a l r e a d a lo u d b o o k . T h e

R .L

5

O th e r
G ra d e s

1, 2 ,3,5

3

C C .2 .R .L .1 K e y Id e a s and D e ta ils:
A s k and a n s w e r su ch q u e s tio n s as
w h o , w h a t, w h e re , w h e n , w h y, and
h o w to d e m o n s tra te u n d e rs ta n d in g
o f ke y d e ta ils in a text.
C C .2 .R .L .2 K ey Id e a s and D e ta ils:
R e c o u n t s to rie s , in c lu d in g fa b le s
and fo lk ta le s fro m d iv e rs e c u ltu re s ,
and d e te rm in e th e ir c e n tra l
m e s s a g e , le s s o n , o r m oral.
C C .2 .R .L .3 K e y Id e a s and D e ta ils:
D e s c rib e h o w c h a ra c te rs in a s to ry
re s p o n d to m a jo r e v e n ts and
c h a lle n g e s .
C C .2 .R .L .4 C ra ft a nd S tru c tu re :
D e s c rib e h o w w o rd s a nd p h ra s e s
(e.g ., re g u la r b e a ts, a llite ra tio n ,
rh y m e s , re p e a te d line s) s u p p ly
rh y th m a n d m e a n in g in a sto ry,
p o e m , o r so ng .
C C .2 .R .L .5 C ra ft and S tru c tu re :
D e s c rib e th e o v e ra ll s tru c tu re o f a
s to ry , in c lu d in g d e s c rib in g h o w th e
b e g in n in g in tro d u c e s th e s to ry a n d
th e e n d in g c o n c lu d e s th e a ctio n .

2

R es e a rc h
B ased
E v id e n c e

s tu d e n t s a re a b le to r e la te to th e
p o p u la r e le m e n t s o f th e s to r y b e c a u s e
m o s t a re f a m ilia r w ith th is to p ic . T h is
a ls o w o r k s w ith s ta n d a r d R L .2 .7 . :
h t t p : / / w w w . le a r n e r , o r q / in t e r a c t iv e s / s t o r
v /in d e x .h t m l
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2

2

R.L

R.L
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CC.2.R.L.6 Craft and Structure:
Acknowledge differences in the
points of view of characters,
including by speaking in a different
voice for each character when
reading dialogue aloud.
CC.2.R.L.7 Integration of
Knowledge and Ideas: Use
information gained from the
illustrations and words in a print or
digital text to demonstrate
understanding of its characters,
setting, or plot.

7

2

R.L

9

2

R.L

10

2

R.l

1

•

1,2,3,5

mi
•

CC.2.R.L.9 Integration of
Knowledge and Ideas: Compare
and contrast two or more versions
of the same story (e.g., Cinderella
stories) by different authors or from
different cultures.
CC.2.R.L.10 Range of Reading and
Level of Text Complexity: By the
end of the year, read and
comprehend literature, including
prose and poetry, in the grades 2 -3
text complexity band proficiently,
with scaffolding as needed at the
high end of the range.
CC.2.R.I.1 Key Ideas and Details:
Ask and answer such questions as
who, what, where, when, why, and

This is a g am e w here the students are
given three clues and they have to
guess w hat is in the bag!
htto://www. readwritethi nk. ora/files/reso
urces/interactives/in the baa/index.ht

This is a great link that provides
drawing conclusions assessm ents and
gam es w here the students act as
detectives and choose from the clues
and practicing drawing conclusions!
http://w w w .w oodland.k12. mo. us/faculty
/rgam er/R eading/draw ing conclusions,
htm

1,2,3,5
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how to demonstrate understanding
of key details in a text.

2

R.l

2

2

R.l

3

2

R.l

4

2

R.l

5

2

R.l

CC.2.R.I.2 Key Ideas and Details:
Identify the main topic of a
multiparagraph text as well as the
focus of specific paragraphs within
the text.
CC.2.R.I.3 Key Ideas and Details:
Describe the connection between a
series of historical events, scientific
ideas or concepts, or steps in
technical procedures in a text.
CC.2.R.I.4 Craft and Structure:
Determine the meaning of words
and phrases in a text relevant to a
grade 2 topic or subject area.
CC.2.R.I.5 Craft and Structure:
Know and use various text features
(e.g., captions, bold print,
subheadings, glossaries, indexes,
electronic menus, icons) to locate
key facts or information in a text
efficiently.
CC.2.R.I.6 Craft and Structure:
Identify the main purpose of a text,
including what the author wants to
answer, explain, or describe.

•

This is a great matching activity to
identify author’s purpose. Students can
identify the main purpose of the text by
matching it with the accurate Authors
purpose. Matching Activity:
htto://www. osweao. ora/ocsdweb/m atch/term /m atchaeneric2.asD?fil
enam e=kderitteauth

•

T h e following link is an “A uthor’s
Purpose Song”. This serves as a
unique w ay to introduce author’s
purpose:
httD://havefunteachina.com /sonas/read
ina-sonas/authors-ouroose-sona/

6
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2

R.l

7

2

R.l

8

2

R.l

9

2

R.l
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2

R.F

3

2

R.F

3.a

2

R.F

3.b

2

R.F

3.c

2

R.F

3.d

CC.2.R.I.7 Integration of Knowledge
and Ideas: Explain how specific
images (e.g., a diagram showing
how a machine works) contribute to
and clarify a text.
CC.2.R.I.8 Integration of Knowledge
and Ideas: Describe how reasons
support specific points the author
makes in a text.
CC.2.R.I.9 Integration of Knowledge
and Ideas: Compare and contrast
the most important points presented
by two texts on the same topic.
CC.2.R.I.10 Range of Reading and
Level of Text Complexity: By the
end of year, read and comprehend
informational texts, including
history/social studies, science, and
technical texts, in the grades 2 -3
text complexity band proficiently,
with scaffolding as needed at the
high end of the range.
CC.2.R.F.3 Phonics and Word
Recognition: Know and apply gradelevel phonics and word analysis
skills in decoding words.
CC.2.R.F.3.a Phonics and Word
Recognition: Distinguish long and
short vowels when reading regularly
spelled one-syllable words.
CC.2.R.F.3.b Phonics and Word
Recognition: Know spelling-sound
correspondences for additional
common vowel teams.
CC.2.R.F.3.C Phonics and Word
Recognition: Decode regularly
spelled two-syllable words with long
vowels.
CC.2.R.F.3.d Phonics and Word
Recognition: Decode words with

•

T h e students can read the story and
answ er the questions!
http://w w w .studyzone.org/testprep/ela4
/e/drawconclusionsp.cfm
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2

R.F

3.e

2

R.F

3.f

2

R.F

4

2

R.F

4.a

2

R.F

4.b

2

R.F

4.c

2

W

1

2

W

2

common prefixes and suffixes.
CC.2.R.F.3.e Phonics and Word
Recognition: Identify words with
inconsistent but common spellingsound correspondences.
CC.2.R.F.3.f Phonics and Word
Recognition: Recognize and read
grade-appropriate irregularly spelled
words.
CC.2.R.F.4 Fluency: Read with
sufficient accuracy and fluency to
support comprehension.
CC.2.R.F.4.a Read on-level text
with purpose and understanding.
CC.2.R.F.4.b Read on-level text
orally with accuracy, appropriate
rate, and expression.
CC.2.R.F.4.C Use context to confirm
or self-correct word recognition and
understanding, rereading as
necessary.
CC.2.W.1 Text Types and
Purposes: Write opinion pieces in
which they introduce the topic or
book they are writing about, state an
opinion, supply reasons that support
the opinion, use linking words (e.g.,
because, and, also) to connect
opinion and reasons, and provide a
concluding statement or section.
CC.2.W .2 Text Types and
Purposes: Write
informative/explanatory texts in
which they introduce a topic, use
facts and definitions to develop
points, and provide a concluding
statement or section.
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2

W
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2
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2.
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7

2

W
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2

SL

1

2

SL

1.a

CC.2.W .3 Text Types and
Purposes: Write narratives in which
they recount a well-elaborated event
or short sequence of events, include
details to describe actions,
thoughts, and feelings, use temporal
words to signal event order, and
provide a sense of closure.
CC.2.W.5 Production and
Distribution of Writing: With
guidance and support from adults
and peers, focus on a topic and
strengthen writing as needed by
revising and editing.
CC.2.W.6 Production and
Distribution of Writing: With
guidance and support from adults,
use a variety of digital tools to
produce and publish writing,
including in collaboration with peers.
CC.2.W .7 Research to Build and
Present Knowledge: Participate in
shared research and writing projects
(e.g., read a number of books on a
single topic to produce a report;
record science observations).
CC.2.W.8 Research to Build and
Present Knowledge: Recall
information from experiences or
gather information from provided
sources to answer a question.
CC.2.SL.1 Comprehension and
Collaboration: Participate in
collaborative conversations with
diverse partners about grade 2
topics and texts with peers and
adults in small and larger groups.
CC.2.SL.1.a Comprehension and
Collaboration: Follow agreed-upon
rules for discussions (e.g., gaining

•
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2

SL

1 .b

2

SL

1.C

2

SL

2

2

SL

3

2

SL

4

2

SL
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the floor in respectful ways, listening
to others with care, speaking one at
a time about the topics and texts
under discussion).
CC.2.SL.1.b Comprehension and
Collaboration: Build on others' talk
in conversations by linking their
comments to the remarks of others.
CC.2.SL.1.C Comprehension and
Collaboration: Ask for clarification
and further explanation as needed
about the topics and texts under
discussion.
CC.2.SL.2 Comprehension and
Collaboration: Recount or describe
key ideas or details from a text read
aloud or information presented
orally or through other media.
CC.2.SL.3 Comprehension and
Collaboration: Ask and answer
questions about what a speaker
says in order to clarify
comprehension, gather additional
information, or deepen
understanding of a topic or issue.
CC.2.SL.4 Presentation of
Knowledge and Ideas: Tell a story
or recount an experience with
appropriate facts and relevant,
descriptive details, speaking audibly
in coherent sentences.
CC.2.SL.5 Presentation of
Knowledge and Ideas: Create audio
recordings of stories or poems; add
drawings or other visual displays to
stories or recounts of experiences
when appropriate to clarify ideas,
thoughts, and feelings.
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2

SL

6

2

L

1

2

2

L

L

CC.2.SL.6 Presentation of
Knowledge and Ideas: Produce
complete sentences when
appropriate to task and situation in
order to provide requested detail or
clarification. (See grade 2 Language
standards land 3 on page 26 for
specific expectations.)
CC.2.L.1 Conventions of Standard
English: Demonstrate command of
the conventions of standard English
grammar and usage when writing or
speaking.
CC.2.L.1.a Conventions of Standard
English: Use collective nouns (e.g.t
group).

1.a

1.b

CC.2.L.1.b Conventions of Standard
English: Form and use frequently
occurring irregular plural nouns
(e.g., feet, children, teeth, mice,
fish).

•

This is a wonderful Sm art Board Noun
gam e! T h e students drag the worm into
the mouth of the fish that is a noun!
http://www.sheppardsoftware.com /gra
m m ar/nouns.htm

•

This is a noun pow er point w ebsite with
great ideas!
http://languagearts.pppst.com /nouns.ht
ml

This is a great plural nouns Sm art Board
gam e. It is in the form of who wants to be a
billionaire. T h e class can be divided into two
team s (or one) and begin playing!
htto://w w w .eslaam esw orld.com /m em bers/aam
es/Classroom G am es/Billionaire/Plurals% 20Bill
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ionair% 20G am e/index.htm l

2

2

L

L

1.C

1.d

2

L

1.e

2

L

1 .f

2

L

2

2

L

2.a

2

L

2.b

2

L

2.c

CC.2.L.1.C Conventions of Standard
English: Use reflexive pronouns
(e.g., myself, ourselves).
CC.2.L.1.d Conventions of Standard
English: Form and use the past
tense of frequently occurring
irregular verbs (e.g., sat, hid, told).

CC.2.L.1.e Conventions of Standard
English: Use adjectives and
adverbs, and choose between them
depending on what is to be
modified.
CC.2.L.1 .f Conventions of Standard
English: Produce, expand, and
rearrange complete simple and
compound sentences (e.g., The boy
watched the movie; The little boy
watched the movie; The action
movie was watched by the little
boy).
CC.2.L.2 Conventions of Standard
English: Demonstrate command of
the conventions of standard English
capitalization, punctuation, and
spelling when writing.
CC.2.L.2.a Conventions of Standard
English: Capitalize holidays, product
names, and geographic names.
CC.2.L.2.b Conventions of Standard
English: Use commas in greetings
and closings of letters.
CC.2.L.2.C Conventions of Standard
English: Use an apostrophe to form
contractions and frequently
occurring possessives.

•

Students are able to use the verbs that
are in the correct tense. T h e students
pick the correct verb that fits into the
sentence.
httD://w w w .ezschool.com /G am es/V erb
s.html

This is an online spell check game where students
can check the word that is spelled wrong. They
then have the chance to check it and spell it
correctlyl
http://www.funbrain.com/cgi-bin/sc.cgi?A1=s&A2=2

•

T h e students are given a contraction
and they can drag the line in the
correct spot of the contraction.
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2

L

2.d

2

L

2.e

2

L

3

2

L

3.a

2

L
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CC.2.L.2.d Conventions of Standard
English: Generalize learned spelling
patterns when writing words (e.g.,
cage -> badge; boy
boil).
CC.2.L.2.e Conventions of Standard
English: Consult reference
materials, including beginning
dictionaries, as needed to check
and correct spellings
CC.2.L.3 Knowledge of Language:
Use knowledge of language and its
conventions when writing, speaking,
reading, or listening.
CC.2.L.3.a Knowledge of Language:
Compare formal and informal uses
of English.
CC.2.L.4 Vocabulary Acquisition
and Use: Determine or clarify the
meaning of unknown and multiple
meaning words and phrases based
on grade 2 reading and content,
choosing flexibly from an array of

htto://www. vocabularv.co.il/contraction
s/interm ediate/w here-does-theaDOStroDhe-ao/
W ith this g am e the students are given
two words and they have to pick the
correct contraction.
htto://www. vocabularv.co.il/contraction
s/Drim arv/orim arv-contractions-aam e/
This is a matching contraction gam e.
T h e students choose the contraction
from the word bank and match it with
the two words.
http://www.oswego.org/ocsdweb/m atch/dragflip.asp?filenam e=jwild
econtraction2

This is an online quiz where students can self-test
their spelling. There are quizzes with sound and
without sound. Students can be challenged
appropriately by going through the different levels.
http://eslus.com/LESSONS/SPELUSPELL.HTM

•

This is a great g am e w h ere students
look at the picture and m atch the
correct version of the word!
httD://w w w .ezschool.com /G am es/H om
ODhones.html
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strategies.

•

•

•

•

Throughout the sm art board lessons,
pupils are exposed to a wide range of
homophones. T h ey are encouraged to
locate these target words within
sentences, match word pairs and
consider the spelling w hen selecting a
hom ophone to com plete a sentence.
httD://www.naflcvm ru.ora.uk/vtc/Phase2delivervA/Vale
s/Literacv/Kevstaae2/W ritina/H om ooho
nes/lntroduction/
This is a g am e w here the students
practice using the correct versions of
the words there, their, and they’re.
htto://w w w .saintam brosebariow .w iaan.
sch.uk/Y5SDellina/Hom oDhones1.htm l
This is a g am e w here the students
practice using the correct versions of
the words w here, w ere, w e ’re.
httD://w w w .saintam brosebarlow .w iaan.
sch.uk/Y5SDellina/Hom oDhones2.htm
This is a g am e w h ere the students
practice using the correct versions of
the words two, to, too.
http://www. sai ntam brosebarlow. w ig an .
sch.uk/Y5Spelling/hom ophones3.htm

1,2,3,5
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2-5

1.3

2-5
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4.a

CC.2.L.4.a Vocabulary Acquisition
and Use: Use sentence-level
context as a clue to the meaning of
a word or phrase.

This is another game called "Word Confusion”.
Students can practice picking the correct form of
the word that fits in the sentence. There are
different levels so students can be challenged
appropriately, http://www.funbrain.com/cgi-

1.3
1,3,4,5
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bin/ww.cgi?A1 =s&A2=2&A3=0
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L

4.b

2

L

4.c

2

L

4.d

2

L

4.e

2

L

5

2

L

5.a

2

L

5.b

CC.2.L.4.b Vocabulary Acquisition
and Use: Determine the meaning of
the new word formed when a known
prefix is added to a known word
(e.g., happy/unhappy, tell/retell).
CC.2.L.4.C Vocabulary Acquisition
and Use: Use a known root word as
a clue to the meaning of an
unknown word with the same root
(e.g., addition, additional).
CC.2.L.4.d Vocabulary Acquisition
and Use: Use knowledge of the
meaning of individual words to
predict the meaning of compound
words (e.g., birdhouse, lighthouse,
housefly; bookshelf, notebook,
bookmark).
CC.2.L.4.e Vocabulary Acquisition
and Use: Use glossaries and
beginning dictionaries, both print
and digital, to determine or clarify
the meaning of words and phrases.
CC.2.L.5 Vocabulary Acquisition
and Use: Demonstrate
understanding of word relationships
and nuances in word meanings.
CC.2.L.5.a Vocabulary Acquisition
and Use: Identify real-life
connections between words and
their use (e.g., describe foods that
are spicy or juicy).
CC.2.L.5.b Vocabulary Acquisition
and Use: Distinguish shades of
meaning among closely related
verbs (e.g., toss, throw, hurl) and
closely related adjectives (e.g., thin,
slender, skinny, scrawny).
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CC.2.L.6 Vocabulary Acquisition
and Use: Use words and phrases
acquired through conversations,
reading and being read to, and
responding to texts, including using
adjectives and adverbs to describe
(e.g., When other kids are happy
that makes me happy).___________
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3 rd G ra d e S ta n d a rd s
G ra d
e

S tra n
d

S ta n d a r
d#

3

R .L

1

3

R .L

2

3

R .L

3

3

3

R .L

R .L

4

5

3

R .L

6

3

R .L

7

S ta n d a rd

C C .3 .R .L .1 K e y Id e a s a nd D e ta ils : A s k
a n d a n s w e r q u e s tio n s to d e m o n s tra te
u n d e rs ta n d in g o f a te xt, re fe rrin g e x p lic itly
to th e te x t as th e b a s is fo r th e a n s w e rs .
C C .3 .R .L .2 K e y Id e a s and D e ta ils:
R e c o u n t s to rie s , in c lu d in g fa b le s , fo lk ta le s ,
a n d m y th s fro m d iv e rs e c u ltu re s ;
d e te rm in e th e c e n tra l m e s s a g e , le s s o n , o r
m o ra l and e x p la in h o w it is c o n v e y e d
th ro u g h ke y d e ta ils in th e te xt.
C C .3 .R .L .3 K e y Id e a s and D e ta ils:
D e s c rib e c h a ra c te rs in a s to ry (e .g ., th e ir
tra its , m o tiv a tio n s , o r fe e lin g s ) a n d e x p la in
h o w th e ir a c tio n s c o n trib u te to th e
s e q u e n c e o f e ve n ts .
C C .3 .R .L .4 C ra ft and S tru c tu re : D e te rm in e
th e m e a n in g o f w o rd s and p h ra s e s as th e y
a re u sed in a te xt, d is tin g u is h in g lite ra l
fro m n o n lite ra l la n g u a g e .

R e s e a rc h
B as ed
E v id e n c e

N e w L ite ra c y A p p lic a tio n

T h is is a re a d in g c o m p re h e n s io n a c tiv ity th a t
a llo w s s tu d e n ts to read d iffe re n t p a s s a g e s and
a nd s e le c t th e w o rd s th a t b e s t fit in th e c o n te x t
o f th e p a s s a g e . *T e a c h e rs ca n a ls o c re a te th e ir
o w n re a d in g c o m p re h e n s io n p a s s a g e s !*
h ttp ://e d u c a tio n .jla b .o rg /re a d in g /in d e x .h tm l

1,3

O th e r
G ra d e s

3-5

C C .3 .R .L .5 C ra ft and S tru c tu re : R e fe r to
p a rts o f s to rie s , d ra m a s , a n d p o e m s w h e n
w ritin g o r s p e a k in g a b o u t a te xt, u sin g
te rm s s u c h as c h a p te r, s c e n e , a n d s ta n z a ;
d e s c rib e h o w e a ch s u c c e s s iv e p a rt b u ild s
on e a rlie r se c tio n s .
C C .3 .R .L .6 C ra ft and S tru c tu re :
D is tin g u is h th e ir o w n p o in t o f v ie w fro m
th a t o f th e n a rra to r o r th o s e o f th e
c h a ra c te rs .
C C .3 .R .L .7 In te g ra tio n o f K n o w le d g e and
Id e a s: E x p la in h o w s p e c ific a s p e c ts o f a
te x t’s illu s tra tio n s c o n trib u te to w h a t is
c o n v e y e d by th e w o rd s in a s to ry (e.g .,

-

l
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create mood, emphasize aspects of a
character or setting).

3

R.L

9

3

R.L

10

3

R.l

1

3

R.l

CC.3.R.L.9 Integration of Knowledge and
Ideas: Compare and contrast the themes,
settings, and plots of stories written by the
same author about the same or similar
characters (e.g., in books from a series).
CC.3.R.L.10 Range of Reading and
Complexity of Text: 10. By the end of the
year, read and comprehend literature,
including stories, dramas, and poetry, at
the high end of the grades 2 -3 text
complexity band independently and
proficiently.
CC.3.R.I.1 Key Ideas and Details: Ask and
answer questions to demonstrate
understanding of a text, referring explicitly
to the text as the basis for the answers.
CC.3.R.I.2 Key Ideas and Details:
Determine the main idea of a text; recount
the key details and explain how they
support the main idea.

This is an activity where the students can read
the paragraph and practice finding the main
idea.
httD://www.beaconIearninacenter.com/WebLes
sons/GetTheldea/default.htm

1,3,5

3,4

1,3

3-5

2
This is another activity where the students can
practice finding the main idea of a story:
http://www.studyzone.org/testprep/ela4/h/main i
deap2.cfm

3

R.l

3

3

R.l

4

CC.3.R.I.3 Key Ideas and Details:
Describe the relationship between a series
of historical events, scientific ideas or
concepts, or steps in technical procedures
in a text, using language that pertains to
time, sequence, and cause/effect.
CC.3.R.I.4 Craft and Structure: Determine
the meaning of general academic and
domain-specific words and phrases in a
text relevant to a grade 3 topic or subject
area.
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CC.3.R.I.5 Craft and Structure: Use text
features and search tools (e.g., key words,
sidebars, hyperlinks) to locate information
relevant to a given topic efficiently.
3

R.l

5

3

R.l

6

3

R.l

7

3

R.l

CC.3.R.I.6 Craft and Structure: Distinguish
their own point of view from that of the
author of a text.
CC.3.R.I.7 Integration of Knowledge and
Ideas: Use information gained from
illustrations (e.g., maps, photographs) and
the words in a text to demonstrate
understanding of the text (e.g., where,
when, why, and how key events occur).
CC.3.R.I.8 Integration of Knowledge and
Ideas: Describe the logical connection
between particular sentences and
paragraphs in a text (e.g., comparison,
cause/effect, first/second/third in a
sequence).

This is an online book where students can
answer questions in a text. They can read the
story and practice their comprehension skills
by answering the questions provided and
referring back to the story as needed. The
stories also recommend other books for
students to read if they are interested.
http://www.englishzone.com/reading/elefants. html

•

8
•

3

R.l

9

3

R.l

10

CC.3.R.I.9 Integration of Knowledge and
Ideas: Compare and contrast the most
important points and key details presented
in two texts on the same topic.
CC.3.R.I.10 Range of Reading and Level
of Text Complexity: By the end of the year,
read and comprehend informational texts,
including history/social studies, science,
and technical texts, at the high end of the

This is a sequencing reading
com prehension activity. T h e
students can listen to the clues for
each picture and then put the
pictures in the correct box.
htto://sm arttutor.com /hom e/lessons
/R C seauencina L1 V1 T 4 a.sw f
This is a predicting activity. T h e
students can read each paragraph
and predict w hat will happen next!
http://www.studyzone.org/testprep/
ela4/o/m akingpredictionsp.cfm

1,3,4,5
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grades 2 -3 text complexity band
independently and proficiently.

3

R.F

3

3

R.F

3.a

3

R.F

3.b

3

R.F

3.c

3

R.F

3.d

3

R.F

4

3

R.F

4.a

3

R.F

4.b

3

R.F

4.c

CC.3.R.F.3 Phonics and Word
Recognition: Know and apply grade-level
phonics and word analysis skills in
decoding words.
CC.3.R.F.3.a Phonics and Word
Recognition: Identify and know the
meaning of the most common prefixes and
derivational suffixes.

CC.3.R.F.3.b Phonics and Word
Recognition: Decode words with common
Latin suffixes.
CC.3.R.F.3.C Phonics and Word
Recognition: Decode multisyllable words.
CC.3.R.F.3.d Phonics and Word
Recognition: Read grade-appropriate
irregularly spelled words.
CC.3.R.F.4 Fluency: Read with sufficient
accuracy and fluency to support
comprehension.
CC.3.R.F.4.a Fluency: Read on-level text
with purpose and understanding.
CC.3.R.F.4.b Fluency: Read grade-level
prose and poetry orally with accuracy,
appropriate rate, and expression.
CC.3.R.F.4.C Fluency: Use context to
confirm or self-correct word recognition
and understanding, rereading as

•

This is a fun gam e w here
students are given different
words and they have to
determ ine the definition of the
pre-fix or suffix. “Rooting Out
W ords” Help Rem ainder the
Dog gather enough mushrooms
to sell at the m arket by
uncovering the roots of words,
htto ://w w w .f u nbrain.com/roots/in
dex.html
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necessary.
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W

1

3

W

1.a

3

W

1.b

3

W

1.C

3

W
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3

W

2

3

W

2.a

3

W

2.b

3

W

2.c

3

W

2.d

3

W

3

CC.3.W.1 Text Types and Purposes: Write
opinion pieces on familiar topics or texts,
supporting a point of view with reasons.
CC.3.W.1 .a Text Types and Purposes:
Introduce the topic or text they are writing
about, state an opinion, and create an
organizational structure that lists reasons.
CC.3.W .1.b Text Types and Purposes:
Provide reasons that support the opinion.
CC.3.W .1.c Text Types and Purposes:
Use linking words and phrases (e.g.,
because, therefore, since, for example) to
connect opinion and reasons.
CC.3.W .1.d Text Types and Purposes:
Provide a concluding statement or section.
CC.3.W .2 Text Types and Purposes: Write
informative/explanatory texts to examine a
topic and convey ideas and information
clearly.
CC.3.W .2.a Text Types and Purposes:
Introduce a topic and group related
information together; include illustrations
when useful to aiding comprehension.
CC.3.W .2.b Text Types and Purposes:
Develop the topic with facts, definitions,
and details.
CC.3.W.2.C Text Types and Purposes:
Use linking words and phrases (e.g., also,
another, and, more, but) to connect ideas
within categories of information.
CC.3.W.2.d Text Types and Purposes:
Provide a concluding statement or section.
CC.3.W .3 Text Types and Purposes: Write
narratives to develop real or imagined
experiences or events using effective
technique, descriptive details, and clear
event sequences.
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W

3.a

3

W

3.b

3
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3.c
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3.d
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3
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3
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CC.3.W .3.a Text Types and Purposes:
Establish a situation and introduce a
narrator and/or characters; organize an
event sequence that unfolds naturally.
CC.3.W .3.b Text Types and Purposes:
Use dialogue and descriptions of actions,
thoughts, and feelings to develop
experiences and events or show the
response of characters to situations.
CC.3.W.3.C Text Types and Purposes:
Use temporal words and phrases to signal
event order.
CC.3.W.3.d Text Types and Purposes:
Provide a sense of closure.
CC.3.W .4 Production and Distribution of
Writing: With guidance and support from
adults, produce writing in which the
development and organization are
appropriate to task and purpose. (Gradespecific expectations for writing types are
defined in standards 1 -3 above.)
CC.3.W .5 Production and Distribution of
Writing: With guidance and support from
peers and adults, develop and strengthen
writing as neecjed by planning, revising,
and editing. (Editing for conventions
should demonstrate command of
Language standards 1 -3 up to and
including grade 3 on page 29.)
CC.3.W .6 Production and Distribution of
Writing: With guidance and support from
adults, use technology to produce and
publish writing (using keyboarding skills)
as well as to interact and collaborate with
others.
CC.3.W .7 Research to Build and Present
Knowledge: Conduct short research
projects that build knowledge about a
topic.

•
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1

3
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1.a

3
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1.b

3

SL

1.C

3

SL

1.d

CC.3.W .8 Research to Build and Present
Knowledge: Recall information from
experiences or gather information from
print and digital sources; take brief notes
on sources and sort evidence into provided
categories.
CC.3.W .10 Range of Writing: Write
routinely over extended time frames (time
for research, reflection, and revision) and
shorter time frames (a single sitting or a
day or two) for a range of disciplinespecific tasks, purposes, and audiences.
CC.3.SL.1 Comprehension and
Collaboration: Engage effectively in a
range of collaborative discussions (one-onone, in groups, and teacher-led) with
diverse partners on grade 3 topics and
texts, building on others’ ideas and
expressing their own clearly.
CC.3.SL.1.a Comprehension and
C o lla b o ra tio n : C o m e to discussions
prepared, having read or studied required
material; explicitly draw on that preparation
and other information known about the
topic to explore ideas under discussion.
CC.3.SL.1.b Comprehension and
Collaboration: Follow agreed-upon rules
for discussions (e.g., gaining the floor in
respectful ways, listening to others with
care, speaking one at a time about the
topics and texts under discussion).
CC.3.SL.1.c Comprehension and
Collaboration: Ask questions to check
understanding of information presented,
stay on topic, and link their comments to
the remarks of others.
CC.3.SL.1.d Comprehension and
Collaboration: Explain their own ideas and
understanding in light of the discussion.
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CC.3.SL.2 Comprehension and
Collaboration: Determine the main ideas
and supporting details of a text read aloud
or information presented in diverse media
and formats, including visually,
quantitatively, and orally.
CC.3.SL.3 Comprehension and
Collaboration: Ask and answer questions
about information from a speaker, offering
appropriate elaboration and detail.
CC.3.SL.4 Presentation of Knowledge and
Ideas: Report on a topic or text, tell a story,
or recount an experience with appropriate
facts and relevant, descriptive details,
speaking clearly at an understandable
pace.
CC.3.SL.5 Presentation of Knowledge and
Ideas: Create engaging audio recordings
of stories or poems that demonstrate fluid
reading at an understandable pace; add
visual displays when appropriate to
emphasize or enhance certain facts or
details.
CC.3.SL.6 Presentation of Knowledge and
Ideas: Speak in complete sentences when
appropriate to task and situation in order to
provide requested detail or clarification.
(See grade 3 Language standards 1 and 3
on page 26 for specific expectations.)
CC.3.W .5 Production and Distribution of
Writing: With guidance and support from
peers and adults, develop and strengthen
writing as needed by planning, revising,
and editing. (Editing for conventions
should demonstrate command of
Language standards 1 -3 up to and
including grade 3 on page 29.)
CC.3.W .6 Production and Distribution of
Writing: With guidance and support from
adults, use technology to produce and

l
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publish writing (using keyboarding skills)
as well as to interact and collaborate with
others.
CC.3.W .7 Research to Build and Present
Knowledge: Conduct short research
projects that build knowledge about a
topic.
CC.3.W .8 Research to Build and Present
Knowledge: Recall information from
experiences or gather information from
print and digital sources; take brief notes
on sources and sort evidence into provided
categories.
CC.3.W .10 Range of Writing: Write
routinely over extended time frames (time
for research, reflection, and revision) and
shorter time frames (a single sitting or a
day or two) for a range of disciplinespecific tasks, purposes, and audiences.
CC.3.SL.1 Comprehension and
Collaboration: Engage effectively in a
range of collaborative discussions (one-onone, in groups, and teacher-led) with
diverse partners on grade 3 topics and
texts, building on others’ ideas and
expressing their own clearly.
CC.3.SL.1.a Comprehension and
Collaboration: Come to discussions
prepared, having read or studied required
material; explicitly draw on that preparation
and other information known about the
topic to explore ideas under discussion.
CC.3.SL.1.b Comprehension and
Collaboration: Follow agreed-upon rules
for discussions (e.g., gaining the floor in
respectful ways, listening to others with
care, speaking one at a time about the
topics and texts under discussion).
CC.3.SL.1 .c Comprehension and
Collaboration: Ask questions to check
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3

SL

1.d

3

SL

2

3

SL

3

3

SL

4

3

SL

5

3

SL

6

3

SL

6

understanding of information presented,
stay on topic, and link their comments to
the remarks of others.
CC.3.SL.1.d Comprehension and
Collaboration: Explain their own ideas and
understanding in light of the discussion.
CC.3.SL.2 Comprehension and
Collaboration: Determine the main ideas
and supporting details of a text read aloud
or information presented in diverse media
and formats, including visually,
quantitatively, and orally.
CC.3.SL.3 Comprehension and
Collaboration: Ask and answer questions
about information from a speaker, offering
appropriate elaboration and detail.
CC.3.SL.4 Presentation of Knowledge and
Ideas: Report on a topic or text, tell a story,
or recount an experience with appropriate
facts and relevant, descriptive details,
speaking clearly at an understandable
pace.
CC.3.SL.5 Presentation of Knowledge and
Ideas: Create engaging audio recordings
of stories or poems that demonstrate fluid
reading at an understandable pace; add
visual displays when appropriate to
emphasize or enhance certain facts or
details.
CC.3.SL.6 Presentation of Knowledge and
Ideas: Speak in complete sentences when
appropriate to task and situation in order to
provide requested detail or clarification.
(See grade 3 Language standards 1 and 3
on page 26 for specific expectations.)
CC.3.L.1 Conventions of Standard English:
Demonstrate command of the conventions
of standard English grammar and usage
when writing or speaking.
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3

L

1.a

3

L

1.b

3

L

1c

3

L

Id

3

L

1.e

3

L

1.f

3

L

1-g

3

L

1.h

3

L

1.i

3

L

2

3

L

2.a

CC.3.L.1.a Conventions of Standard
English: Explain the function of nouns,
pronouns, verbs, adjectives, and adverbs
in general and their functions in particular
sentences.
CC.3.L.1.b Conventions of Standard
English: Form and use regular and
irregular plural nouns
CC.3.L.1.C Conventions of Standard
Engligh: Use abstract nouns (e.g.,
childhood).
CC.3.L.1.d Conventions of Standard
English: Form and use regular and
irregular verbs.
C C .3.L1.e Conventions of Standard
English: Form and use the simple (e.g., I
walked; I walk; I will walk) verb tenses.
CC.3.L.1.f Conventions of Standard
English: Ensure subject-verb and pronounantecedent agreement.*
CC.3.L.1.g Conventions of Standard
English: Form and use comparative and
superlative adjectives and adverbs, and
choose between them depending on what
is to be modified.
CC.3.L.1 .h Conventions of Standard
English: Use coordinating and
subordinating conjunctions.
CC.3.L.1.i Conventions of Standard
English: Produce simple, compound, and
complex sentences.
CC.3.L.2 Conventions of Standard English:
Demonstrate command of the conventions
of standard English capitalization,
punctuation, and spelling when writing.

CC.3.L.2.a Conventions of Standard
English: Capitalize appropriate words in

This is a fun game where students can practice
their spelling by racing to be the first swimmer
that finishes. The student is shown different,
pictures and they must type the correct spelling
in order to win the race.
http://www.mrnussbaum.com/grilledcheese/ww
w/index.html
This is an online grammar game where
students have to read four sentences and

12,3,5
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L

2.b

3

L

2.c

3

L

2.d

3

L

2.e

3

L

2.f

3

L

CC.3.L.2.b Conventions of Standard
English: Use commas in addresses.
CC.3.L.2.C Conventions of Standard
English: Use commas and quotation marks
in dialogue.
CC.3.L.2.d Conventions of Standard
English: Form and use possessives.

2 .g

select the one that has the correct punctuation
http://www.eduplace.com/cgi-bin/hme-quizstart.cgi?Grade=2&Unit=9&Topic=More+Capit
alization+and+Punctuation&x=29&y=12

•

•

CC.3.L.2.e Conventions of Standard
English: Use conventional spelling for
high-frequency and other studied words
and for adding suffixes to base words
(e.g., sitting, smiled, cries, happiness).
CC.3.L.2.f Conventions of Standard
English: Use spelling patterns and
generalizations (e.g., word families,
position-based spellings, syllable patterns,
ending rules, meaningful word parts) in
writing words.
CC.3.L.2.g Conventions of Standard
English: Consult reference materials,
including beginning dictionaries, as
needed to check and correct spellings.

This is an interactive g am e w here
the students explore a cave, read
sentences and select the correct
possessive noun!
httD://www. harcourtschool.com/acti
vitv/exolorina oossessives/index. ht
ml
This a great w ay for students to
practice possessive nouns! This is
a possessive Nouns Tic-T ac-T o e
gam e!
httD://www. harcourtschool.com/acti
vitv/Dossessive noun/

This is an online quiz where students can self
test their spelling. There are quizzes with
sound and without sound. Students can be
challenged appropriately by going through the

1.3,4,5
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3
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3

3

L

3.a

3

L

3.b

3

L

4

3

L

4.a

CC.3.L.3 Knowledge of Language: Use
knowledge of language and its
conventions when writing, speaking,
reading, or listening.
CC.3.L.3.a Knowledge of Language:
Choose words and phrases for effect.*
CC.3.L.3.b Knowledge of Language:
Recognize and observe differences
between the conventions of spoken and
written standard English.
CC.3.L.4 Vocabulary Acquisition and Use:
Determine or clarify the meaning of
unknown and multiple-meaning word and
phrases based on grade 3 reading and
content, choosing flexibly from a range of
strategies.
CC.3.L.4.a Vocabulary Acquisition and
Use: Use sentence-level context as a clue
to the meaning of a word or phrase.

(

(
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G ra d e

S tra n d

S ta n d a rd
#

4

R .L

1

4

R .L

2

4

R .L

3

4

R .L

4

4

R .L

5

S ta n d a rd

C C .4 .R .L .1 K e y Id e a s
a nd D e ta ils: R e fe r to
d e ta ils a n d e x a m p le s in
a te x t w h e n e x p la in in g
w h a t th e te x t s a ys
e x p lic itly a n d w h e n
d ra w in g in fe re n c e s fro m
th e text.
C C .4 .R .L .2 K e y Id e a s
a nd D e ta ils : D e te rm in e a
th e m e o f a s to ry , d ra m a ,
o r p o e m fro m d e ta ils in
th e te xt; s u m m a riz e th e
text.
C C .4 .R .L .3 K e y Id e a s
and D e ta ils: D e s c rib e in
d e p th a c h a ra c te r,
s e ttin g , o r e v e n t in a
s to ry o r d ra m a , d ra w in g
on s p e c ific d e ta ils in th e
te x t (e.g., a c h a ra c te r’s
th o u g h ts , w o rd s , o r
a c tio n s ).
C C .4 .R .L .4 C ra ft and
S tru c tu re : D e te rm in e th e
m e a n in g o f w o rd s and
p h ra s e s a s th e y a re
used in a te xt, in c lu d in g
th o s e th a t a llu d e to
s ig n ific a n t c h a ra c te rs
fo u n d in m y th o lo g y (e.g.,
H e rc u le a n ).
C C .4 .R .L .5 C ra ft and
S tru c tu re : E x p la in m a jo r
d iffe re n c e s b e tw e e n

N e w L ite ra c y A p p lic a tio n

R e s e a rc h
B as ed
E v id e n c e

O th e r
G ra d es
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4

R.L

7

4

R.L

9

poems, drama, and
prose, and refer to the
structural elements of
poems (e.g., verse,
rhythm, meter) and
drama (e.g., casts of
characters, setting
descriptions, dialogue,
stage directions) when
writing or speaking about
a text.
CC.4.R.L.6 Craft and
Structure: Compare and
contrast the point of view
from which different
stories are narrated,
including the difference
between first- and thirdperson narrations.
CC.4.R.L.7 Integration of
Knowledge and Ideas:
Make connections
between the text of a
story or drama and a
visual or oral
presentation of the text,
identifying where each
version reflects specific
descriptions and
directions in the text.
CC.4.R.L.9 Integration of
Knowledge and Ideas:
Compare and contrast
the treatment of similar
themes and topics (e.g.,
opposition of good and
evil) and patterns of
events (e.g., the quest)
in stories, myths, and
traditional literature from

(

(
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4

R.L
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4

R.l

1

4

R.l

2

4

R.l

3

CC.4.R.L.10 Range of
Reading and Complexity
of Text: By the end of the
year, read and
comprehend literature,
including stories,
dramas, and poetry, in
the grades 4 -5 text
complexity band
proficiently, with
scaffolding as needed at
the high end of the
range.
CC.4.R.I.1 Key Ideas
and Details: Refer to
details and examples in
a text when explaining
what the text says
explicitly and when
drawing inferences from
the text.
CC.4.R.I.2 Key Ideas
and Details: Determine
the main idea of a text
and explain how it is
supported by key details;
summarize the text.
CC.4.R.I.3 Key Ideas
and Details: Explain
events, procedures,
ideas, or concepts in a
historical, scientific, or
technical text, including
what happened and why,
based on specific
information in the text.

(
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4

R.l

6

4

R.l

7

CC.4.R.I.4 Craft and
Structure: Determine the
meaning of general
academic and domainspecific words or
phrases in a text relevant
to a grade 4 topic or
subject area.
CC.4.R.I.5 Craft and
Structure: Describe the
overall structure (e.g.,
chronology, comparison,
cause/effect,
problem/solution) of
events, ideas, concepts,
or information in a text or
part of a text.
CC.4.R.I.6 Craft and
Structure: Compare and
contrast a firsthand and
secondhand account of
the same event or topic;
describe the differences
in focus and the
information provided.
CC.4.R.I.7 Integration of
Knowledge and Ideas:
Interpret information
presented visually,
orally, or quantitatively
(e.g., in charts, graphs,
diagrams, time lines,
animations, or interactive
elements on Web pages)
and explain how the
information contributes
to an understanding of
the text in which it
appears.

This is an online book where students can answer
questions in a text. They can read the story and
practice their comprehension skills by answering the
questions provided and referring back to the story as
needed. The stories also recommend other books for
students to read if they are interested.
http://www.english-zone.com/reading/elefants.html
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4

R.F

3

4

R.F

3.a

CC.4.R.I.8 Integration of
Knowledge and ideas:
Explain how an author
uses reasons and
evidence to support
particular points in a text.
CC.4.R.I.9 Integration of
Knowledge and Ideas:
Integrate information
from two texts on the
same topic in order to
write or speak about the
subject knowledgeably.
CC.4.R.I.10 Range of
Reading and Complexity
of Text: By the end of
year, read and
comprehend
informational texts,
including history/social
studies, science, and
technical texts, in the
grades 4 - 5 text
complexity band
proficiently, with
scaffolding as necessary
at the high end of the
range.
CC.4.R.F.3 Phonics and
Word Recognition: Know
and apply grade-level
phonics and word
analysis skills in
decoding words.
CC.4.R.F.3.a Phonics
and Word Recognition:
Use combined
knowledge of all lettersound correspondences,
syllabication patterns,

(

(
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4.b

4
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4.c

4

W

1

4
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1.a

and morphology (e.g.,
roots and affixes) to read
accurately unfamiliar
multisyllabic words in
context and out of
context.
CC.4.R.F.4 Fluency:
Read with sufficient
accuracy and fluency to
support comprehension.
CC.4.R.F.4.a Fluency:
Read on-level text with
purpose and
understanding.
CC.4.R.F.4.b Fluency:
Read on-level prose and
poetry orally with
accuracy, appropriate
rate, and expression.
CC.4.R.F.4.C Fluency:
Use context to confirm or
self-correct word
recognition and
understanding, rereading
as necessary.
CC.4.W.1 Text Types
and Purposes: Write
opinion pieces on topics
or texts, supporting a
point of view with
reasons and information.
CC.4.W.1 .a Text Types
and Purposes: Introduce
a topic or text clearly,
state an opinion, and
create an organizational
structure in which related
ideas are grouped to
support the writer’s
purpose.

(
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2, a

4
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2.b

C C .4.W. 1.b Text Types
and Purposes: Provide
reasons that are
supported by facts and
details.
CC.4.W.1.C Text Types
and Purposes: Link
opinion and reasons
using words and phrases
(e.g., for instance, in
order to, in addition).
CC.4.W.1.d Text Types
and Purposes: Provide a
concluding statement or
section related to the
opinion presented.
CC.4.W .2 Text Types
and Purposes: Write
informative/exp lanatory
texts to examine a topic
and convey ideas and
information clearly.
CC.4.W .2.a Text Types
and Purposes: Introduce
a topic clearly and group
related information in
paragraphs and
sections; include
formatting (e.g.,
headings), illustrations,
and multimedia when
useful to aiding
comprehension.
CC.4.W.2.b Text Types
and Purposes: Develop
the topic with facts,
definitions, concrete
details, quotations, or
other information and
examples related to the

(
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W
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CC.4.W.2.C Text Types
and Purposes: Link
ideas within categories
of information using
words and phrases (e.g.,
another, for example,
also, because).
CC.4.W.2.d Text Types
and Purposes: Use
precise language and
domain-specific
vocabulary to inform
about or explain the
topic.
CC.4.W .2.e Text Types
and Purposes: Provide a
concluding statement or
section related to the
information or
explanation presented.
CC.4.W .3 Text Types
and Purposes: Write
narratives to develop
real or imagined
experiences or events
using effective
technique, descriptive
details, and clear event
sequences.
CC.4.W .3.a Text Types
and Purposes: Orient the
reader by establishing a
situation and introducing
a narrator and/or
characters; organize an
event sequence that
unfolds naturally.
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CC.4.W.3.b Text Types
and Purposes: Use
dialogue and description
to develop experiences
and events or show the
responses of characters
to situations.
CC.4.W.3.C Text Types
and Purposes: Use a
variety of transitional
words and phrases to
manage the sequence of
events.
CC.4.W.3.d Text Types
and Purposes: Use
concrete words and
phrases and sensory
details to convey
experiences and events
precisely.
CC.4.W .3.e Text Types
and Purposes: Provide a
conclusion that follows
from the narrated
experiences or events.
CC.4.W .4 Production
and Distribution of
Writing: Produce clear
and coherent writing in
which the development
and organization are
appropriate to task,
purpose, and audience.
(Grade-specific
expectations for writing
types are defined in
standards 1 -3 above.)
CC.4.W .5 Production
and Distribution of
Writing: With guidance
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4
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and support from peers
and adults, develop and
strengthen writing as
needed by planning,
revising, and
editing.(Editing for
conventions should
demonstrate command
of Language standards
1-3up to and including
grade 4 on page 29.)
CC.4.W .6 Production
and Distribution of
Writing: With some
guidance and support
from adults, use
technology, including the
Internet, to produce and
publish writing as well as
to interact and
collaborate with others;
demonstrate sufficient
command of
keyboarding skills to type
a minimum of one page
in a single sitting.
CC.4.W .7 Research to
Build and Present
Knowledge: Conduct
short research projects
that build knowledge
through investigation of
different aspects of a
topic.
CC.4.W .8 Research to
Build and Present
Knowledge: Recall
relevant information from
experiences or gather
relevant information from

(
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W
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9.a

4

W

9.b

4

W
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•

print and digital sources;
take notes and
categorize information,
and provide a list of
sources.
CC.4.W .9 Research to
Build and Present
Knowledge: Draw
evidence from literary or
informational texts to
support analysis,
reflection, and research.
CC.4.W .9.a Research to
Build and Present
Knowledge: Apply grade
4 Reading standards to
literature (e.g., “Describe
in depth a character,
setting, or event in a
story or drama, drawing
on specific details in the
text [e.g., a character’s
thoughts, words, or
actions].”).
CC.4.W .9.b Research to
Build and Present
Knowledge: Apply grade
4 Reading standards to
informational texts (e.g.,
“Explain how an author
uses reasons and
evidence to support
particular points in a
text”).
CC.4.W .10 Range of
Writing: Write routinely
over extended time
frames (time for
research, reflection, and
revision) and shorter

(
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1.a

4
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1.b

4

SL

1.C

time frames (a single
sitting or a day or two)
for a range of disciplinespecific tasks, purposes,
and audiences.
CC.4.SL.1
Comprehension and
Collaboration: Engage
effectively in a range of
collaborative discussions
(one-on-one, in groups,
and teacher-led)with
diverse partners on
grade 4 topics and texts,
building on others’ ideas
and expressing their own
clearly.
CC.4.SL.1.a
Comprehension and
Collaboration: Come to
discussions prepared,
having read or studied
required material;
explicitly draw on that
preparation and other
information known about
the topic to explore ideas
under discussion.
CC.4.SL.1.b
Comprehension and
Collaboration: Follow
agreed-upon rules for
discussions and carry
out assigned roles.
CC.4.SL.1.C
Comprehension and
Collaboration: Pose and
respond to specific
questions to clarify or
follow up on information,
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4
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3

4
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4

and make comments
that contribute to the
discussion and link to the
remarks of others.
CC.4.SL.1.d
Comprehension and
Collaboration: Review
the key ideas expressed
and explain their own
ideas and understanding
in light of the discussion.
CC.4.SL.2
Comprehension and
Collaboration:
Paraphrase portions of a
text read aloud or
information presented in
diverse media and
formats, including
visually, quantitatively,
and orally.
CC.4.SL.3
Comprehension and
Collaboration: Identify
the reasons and
evidence a speaker
provides to support
particular points.
CC.4.SL.4 Presentation
of Knowledge and Ideas:
Report on a topic or text,
tell a story, or recount an
experience in an
organized manner, using
appropriate facts and
relevant, descriptive
details to support main
ideas or themes; speak
clearly at an
understandable pace.____
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CC.4.SL.5 Presentation
of Knowledge and Ideas:
Add audio recordings
and visual displays to
presentations when
appropriate to enhance
the development of main
ideas or themes.
CC.4.SL.6 Presentation
of Knowledge and Ideas:
Differentiate between
contexts that call for
formal English (e.g.,
presenting ideas) and
situations where informal
discourse is appropriate
(e.g., small-group
discussion); use formal
English when
appropriate to task and
situation. (See grade 4
Language standards 1
and 3 on page 28 for
specific expectations.)
CC.4.L.1 Conventions of
Standard English:
Demonstrate command
of the conventions of
standard English
grammar and usage
when writing or
speaking.
CC.4.L.1.a Conventions
of Standard English: Use
relative pronouns (who,
whose, whom, which,
that) and relative
adverbs (where, when,
why).

c
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CC.4.L.1.b Conventions
of Standard English:
Form and use the
progressive (e.g., I was
walking; I am walking; I
will be walking) verb
tenses.
CC.4.L.1 .c Conventions
of Standard English: Use
modal auxiliaries (e.g.,
can, may, must) to
convey various
conditions.
CC.4.L.1.d Conventions
of Standard English:
Order adjectives within
sentences according to
conventional patterns
(e.g., a small red bag
rather than a red small
bag).
CC.4.L.1.e Conventions
of Standard English:
Form and use
prepositional phrases.
CC.4.L.1 .f Conventions
of Standard English:
Produce complete
sentences, recognizing
and correcting
inappropriate fragments
and run-ons.*
CC.4.L.1.g Conventions
of Standard English:
Correctly use frequently
confused words (e.g., to,
too, two; there, their).*

This is an online quiz where students can practice
using the correct form of a verb. They fill in the blank
with the past and present verb that correctly fits into
the sentence! http://a4esl.Org/q/f/z/zz86skm.htm

1.5

3-5

This is an online quiz where students can practice
using the proper forms of they’re, their, and there.
httD://www.better-enalish.com/easier/thevre.htm

3

3-5

1,3,4,5

2-5

This is another game called “Word Confusion".
Students can practice picking the correct form of the
word that fits in the sentence. There are different
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4

L

2

4

L

2.a

4

L

2.b

4

L

2.c

4

L

2.d

4

L

3

4

L

3.a

CC.4.L.2 Conventions of
Standard English:
Demonstrate command
of the conventions of
standard English
capitalization,
punctuation, and spelling
when writing.

CC.4.L.2.a Conventions
of Standard English: Use
correct capitalization.
CC.4.L.2.b Conventions
of Standard English: Use
commas and quotation
marks to mark direct
speech and quotations
from a text.
CC.4.L.2.C Conventions
of Standard English: Use
a comma before a
coordinating conjunction
in a compound sentence.
CC.4.L.2.d Conventions
of Standard English:
Spell grade-appropriate
words correctly,
consulting references as
needed.
CC.4.L.3 Knowledge of
Language: Use
knowledge of language
and its conventions
when writing, speaking,
reading, or listening.
CC.4.L.3.a Knowledge of

levels so students can be challenged appropriately.
http://www.funbrain.com/cgibin/ww.cgi?A1 =s&A2=2&A3=0
This is a game where students pick the correct
punctuation and also correct/incorrect capitalization.
http://www.harcourtschool.com/activitv/clubhouse/inde
x ore.html

1 ,3

3-5

This is an online quiz where students can self-test their
spelling. There are quizzes with sound and without
sound. Students can be challenged appropriately by
going through the different levels.
http://eslus.com/LESSONS/SPELL/SPELLHTM

1,3,4,5

1-5

This is an online spelling practice game where
students click on the word that is spelled incorrectly in
the sentence, http://www.funbrain.com/cgibin/gg.cgi?A1=m&A2=0&A3=0&AFUNCT=0&ALEVEL
=1

1,4,5
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4

L

3.b

4

L

3.c

4

L

4

4

L

4.a

4

L

4.b

Language: Choose
words and phrases to
convey ideas precisely.*
CC.4.L.3.b Knowledge of
Language: Choose
punctuation for effect.*

CC.4.L.3.C Knowledge of
Language: Differentiate
between contexts that
call for formal English
(e.g., presenting ideas)
and situations where
informal discourse is
appropriate (e.g., smallgroup discussion).
CC.4.L.4 Vocabulary
Acquisition and Use:
Determine or clarify the
meaning of unknown and
multiple-meaning words
and phrases based on
grade 4 reading and
content, choosing flexibly
from a range of
strategies.
CC.4.L.4.a Vocabulary
Acquisition and Use: Use
context (e.g., definitions,
examples, or
restatements in text) as
a clue to the meaning of
a word or phrase.
CC.4.L.4.b Vocabulary
Acquisition and Use: Use
common, gradeappropriate Greek and
Latin affixes and roots as

This is an online game where students can select the
correct type of punctuation that the sentence needs in
order to have the right effect. Examples include:
statement, question, command, exclamation.:
http://www.harcourtschool.com/activity/clubhouse/inde
x pre.html

1 ,2 , 3 ,5

3-5
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•

4

L

4.c

4

L

5

4

L

5.a

4

L

5.b

4

L

5.c

clues to the meaning of a
word (e.g., telegraph,
photograph, autograph).
CC.4.L.4.C Vocabulary
Acquisition and Use:
Consult reference
materials (e.g.,
dictionaries, glossaries,
thesauruses), both print
and digital, to find the
pronunciation and
determine or clarify the
precise meaning of key
words and phrases.
CC.4.L.5 Vocabulary
Acquisition and Use:
Demonstrate
understanding of
figurative language, word
relationships, and
nuances in word
meanings.
CC.4.L.5.a Vocabulary
Acquisition and Use:
Explain the meaning of
simple similes and
metaphors (e.g., as
pretty as a picture) in
context.
CC.4.L.5.b Vocabulary
Acquisition and Use:
Recognize and explain
the meaning of common
idioms, adages, and
proverbs.
CC.4.L.5.C Vocabulary
Acquisition and Use:
Demonstrate
understanding of words
by relating them to their

This is an interactive game where students can
practice their synonym and antonyms. There are
different levels so students are challenged
appropriately.
http://www.fen.com/studentactivities/sameDiff/samediff

1,2,3,4,5
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4

L

6

opposites (antonyms)
and to words with similar
but not identical
meanings (synonyms).
CC.4.L.6 Vocabulary
Acquisition and Use:
Acquire and use
accurately gradeappropriate general
academic and domainspecific words and
phrases, including those
that signal precise
actions, emotions, or
states of being (e.g.,
quizzed, whined,
stammered) and that are
basic to a particular topic
(e.g., wildlife,
conservation, and
endangered when
discussing animal
preservation).

.html
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5 th G ra d e S ta n d a r d s
G ra d e

S tra n d

S ta n d a rd
#

S ta n d a rd

5

R .L

1

5

R .L

2

5

R .L

3

5

R .L

4

C C .5 .R .L .1 K ey Id e a s
a n d D e ta ils: Q u o te
a c c u ra te ly fro m a te x t
w h e n e x p la in in g w h a t th e
te x t s a y s e x p lic itly and
w h e n d ra w in g in fe re n c e s
fro m th e text.
C C .5 .R .L .2 K e y Id e a s
and D e ta ils: D e te rm in e a
th e m e o f a s to ry , d ra m a ,
o r p o e m fro m d e ta ils in
th e te xt, in c lu d in g h o w
c h a ra c te rs in a s to ry o r
d ra m a re s p o n d to
c h a lle n g e s o r h o w th e
s p e a k e r in a p o e m
re fle c ts upo n a to p ic;
s u m m a riz e th e text.
C C .5 .R .L .3 K ey Id e a s
a n d D e ta ils: C o m p a re
and c o n tra s t tw o o r m o re
c h a ra c te rs , s e ttin g s , o r
e v e n ts in a s to ry o r
d ra m a , d ra w in g on
s p e c ific d e ta ils in th e te x t
(e.g ., h o w c h a ra c te rs
in te ra c t).
C C .5 .R .L .4 C ra ft and
S tru c tu re : D e te rm in e th e
m e a n in g o f w o rd s and
p h ra s e s a s th e y a re u se d
in a text, in c lu d in g
fig u ra tiv e la n g u a g e s u ch
as m e ta p h o rs and
sim ile s .

N e w L ite ra c y A p p lic a tio n

R e s e a rc h
B ased
E v id e n c e

O th e r
G ra d e s
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5

R.L

5

5

R.L

6

5

R.L

7

5

R.L

9

5

R.L

10

CC.5.R.L.5 Craft and
Structure: Explain how a
series of chapters,
scenes, or stanzas fits
together to provide the
overall structure of a
particular story, drama, or
poem.
CC.5.R.L.6 Craft and
Structure: Describe how
a narrator’s or speaker’s
point of view influences
how events are
described.
CC.5.R.L.7 Integration of
Knowledge and Ideas:
Analyze how visual and
multimedia elements
contribute to the
meaning, tone, or beauty
of a text (e.g., graphic
novel; multimedia
presentation of fiction,
folktale, myth, poem).
CC.5.R.L.9 Integration of
Knowledge and Ideas:
Compare and contrast
stories in the same genre
(e.g., mysteries and
adventure stories) on
their approaches to
similar themes and
topics.
CC.5.R.L.10 Range of
Reading and Complexity
of Text: By the end of the
year, read and
comprehend literature,
including stories, dramas,
and poetry, at the high

(

c

c
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5

R.l

1

5

R.l

2

5

R.l

3

5

R.l

4

5

R.l

5

end of the grades 4 -5
text complexity band
independently and
proficiently.
CC.5.R.I.1 Key Ideas and
Details: Quote accurately
from a text when
explaining what the text
says explicitly and when
drawing inferences from
the text.
CC.5.R.I.2 Key Ideas and
Details: Determine two or
more main ideas of a text
and explain how they are
supported by key details;
summarize the text.
CC.5.R.I.3 Key Ideas and
Details: Explain the
relationships or
interactions between two
or more individuals,
events, ideas, or
concepts in a historical,
scientific, or technical text
based on specific
information in the text.
CC.5.R.I.4 Craft and
Structure: Determine the
meaning of general
academic and domainspecific words and
phrases in a text relevant
to a grade 5 topic or
subject area.
CC.5.R.I.5 Craft and
Structure: Compare and
contrast the overall
structure (e.g.,
chronology, comparison,

This is an online book where students can answer
questions in a text. They can read the story and practice
their comprehension skills by answering the questions
provided and referring back to the story as needed. The
stories also recommend other books for students to read if

1,3,4,5
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5

R.l

6

5

R.l

7

5

R.l

8

5

R.l

9

cause/effect,
problem/solution) of
events, ideas, concepts,
or information in two or
more texts.
CC.5.R.I.6 Craft and
Structure: Analyze
multiple accounts of the
same event or topic,
noting important
similarities and
differences in the point of
view they represent.
CC.5.R.I.7 Integration of
Knowledge and Ideas:
Draw on information from
multiple print or digital
sources, demonstrating
the ability to locate an
answer to a question
quickly or to solve a
problem efficiently.
CC.5.R.I.8 Integration of
Knowledge and Ideas:
Explain how an author
uses reasons and
evidence to support
particular points in a text,
identifying which reasons
and evidence support
which point(s).
CC.5.R.I.9 Integration of
Knowledge and Ideas:
Integrate information
from several texts on the
same topic in order to
write or speak about the
subject knowledgeably.

they are interested. http://www.englishzone.com/reading/elefants.html
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5

R.l

10

5

R.F

3

5

R.F

3.a

5

R.F

4

5

R.F

4.a

5

R.F

4.b

CC.5.R.I.10 Range of
Reading and Complexity
of Text: By the end of the
year, read and
comprehend
informational texts,
including history/social
studies, science, and
technical texts, at the
high end of the grades 4 5 text complexity band
independently and
proficiently.
CC.5.R.F.3 Phonics and
Word Recognition: Know
and apply grade-level
phonics and word
analysis skills in
decoding words.
CC.5.R.F.3.a Phonics
and Word Recognition:
Use combined
knowledge of all lettersound correspondences,
syllabication patterns,
and morphology (e.g.,
roots and affixes) to read
accurately unfamiliar
multisyllabic words in
context and out of
context.
CC.5.R.F.4 Fluency:
Read with sufficient
accuracy and fluency to
support comprehension.
CC.5.R.F.4.a Fluency:
Read grade-level text
with purpose and
understanding.
CC.5.R.F.4.b Fluency:

(

(
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5

R.F

4.c

5

W

1

5

W

1.a

5

W

1.b

5

W

1.C

5

W

1.d

Read grade-level prose
and poetry orally with
accuracy, appropriate
rate, and expression.
CC.5.R.F.4.C Fluency:
Use context to confirm or
self-correct word
recognition and
understanding, rereading
as necessary.
CC.5.W.1 Text Types
and Purposes: Write
opinion pieces on topics
or texts, supporting a
point of view with
reasons and information.
CC.5.W .1.a Text Types
and Purposes: Introduce
a topic or text clearly,
state an opinion, and
create an organizational
structure in which ideas
are logically grouped to
support the writer’s
purpose.
CC.5.W .1.b Text Types
and Purposes: Provide
logically ordered reasons
that are supported by
facts and details.
CC.5.W .1.c Text Types
and Purposes: Link
opinion and reasons
using words, phrases,
and clauses (e.g.,
consequently,
specifically).
CC.5.W.1.d Text Types
and Purposes: Provide a
concluding statement or
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5

W

2

5

W

2.a

5

W

2.b

5

W

2.c

5

W

2.d

section related to the
opinion presented.
CC.5.W .2 Text Types
and Purposes: Write
informative/explanatory
texts to examine a topic
and convey ideas and
information clearly.
CC.5.W .2.a Text Types
and Purposes: Introduce
a topic clearly, provide a
general observation and
focus, and group related
information logically;
include formatting (e.g.,
headings), illustrations,
and multimedia when
useful to aiding
comprehension.
CC.5.W.2.b Text Types
and Purposes: Develop
the topic with facts,
definitions, concrete
details, quotations, or
other information and
examples related to the
topic.
CC.5.W.2.C Text Types
and Purposes: Link ideas
within and across
categories of information
using words, phrases,
and clauses (e.g., in
contrast, especially).
CC.5.W.2.d Text Types
and Purposes: Use
precise language and
domain-specific
vocabulary to inform
about or explain the
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topic.

5

W

2.e

5

W

3

5

W

3.a

5

W

3.b

5

W

3.c

CC.5.W .2.e Text Types
and Purposes: Provide a
concluding statement or
section related to the
information or
explanation presented.
CC.5.W .3 Text Types
and Purposes: Write
narratives to develop real
or imagined experiences
or events using effective
technique, descriptive
details, and clear event
sequences.
CC.5.W .3.a Text Types
and Purposes: Orient the
reader by establishing a
situation and introducing
a narrator and/or
characters; organize an
event sequence that
unfolds naturally.
CC.5.W.3.b Text Types
and Purposes: Use
narrative techniques,
such as dialogue,
description, and pacing,
to develop experiences
and events or show the
responses of characters
to situations.
CC.5.W.3.C Text Types
and Purposes: Use a
variety of transitional
words, phrases, and
clauses to manage the
sequence of events.
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5

W

3.d

5

W

3.e

5

W

4

5

W

5

CC.5.W.3.d Text Types
and Purposes: Use
concrete words and
phrases and sensory
details to convey
experiences and events
precisely.
CC.5.W .3.e Text Types
and Purposes: Provide a
conclusion that follows
from the narrated
experiences or events.
CC.5.W .4 Production and
Distribution of Writing:
Produce clear and
coherent writing in which
the development and
organization are
appropriate to task,
purpose, and audience.
(Grade-specific
expectations for writing
types are defined in
standards 1 -3 above.)
CC.5.W.5 Production and
Distribution of Writing:
With guidance and
support from peers and
adults, develop and
strengthen writing as
needed by planning,
revising, editing,
rewriting, or trying a new
approach.(Editing for
conventions should
demonstrate command of
Language standards 1 3up to and including
grade 5 on page 29.)
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5

W

6

5

W

7

5

W

8

5

W

9

CC.5.W .6 Production and
Distribution of Writing:
With some guidance and
support from adults, use
technology, including the
Internet, to produce and
publish writing as well as
to interact and
collaborate with others;
demonstrate sufficient
command of keyboarding
skills to type a minimum
of two pages in a single
sitting.
CC.5.W .7 Research to
Build and Present
Knowledge: Conduct
short research projects
that use several sources
to build knowledge
through investigation of
different aspects of a
topic.
CC.5.W .8 Research to
Build and Present
Knowledge: Recall
relevant information from
experiences or gather
relevant information from
print and digital sources;
summarize or paraphrase
information in notes and
finished work, and
provide a list of sources.
CC.5.W .9 Research to
Build and Present
Knowledge: Draw
evidence from literary or
informational texts to
support analysis,

(

(

(
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reflection, and research.

5

W

9.a

5

W

9.b

5

W

10

CC.5.W .9.a Research to
Build and Present
Knowledge: Apply grade
5 Reading standards to
literature (e.g., “Compare
and contrast two or more
characters, settings, or
events in a story or a
drama, drawing on
specific details in the text
[e.g., how characters
interactl”).
CC.5.W.9.b Research to
Build and Present
Knowledge: Apply grade
5 Reading standards to
informational texts (e.g.,
“Explain how an author
uses reasons and
evidence to support
particular points in a text,
identifying which reasons
and evidence support
which point[sf).
CC.5.W .10 Range of
Writing: Write routinely
over extended time
frames (time for
research, reflection, and
revision) and shorter time
frames (a single sitting or
a day or two) for a range
of discipline-specific
tasks, purposes, and
audiences.

-
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5

SL

1

5

SL

1.a

5

SL

1.b

5

SL

1.C

5

SL

1.d

CC.5.SL.1
Comprehension and
Collaboration: Engage
effectively in a range of
collaborative discussions
(one-on-one, in groups,
and teacher-led) with
diverse partners on grade
5 topics and texts,
building on others’ ideas
and expressing their own
clearly.
CC.5.SL.1.a
Comprehension and
Collaboration: Come to
discussions prepared,
having read or studied
required material;
explicitly draw on that
preparation and other
information known about
the topic to explore ideas
under discussion.
CC.5.SL.1.b
Comprehension and
Collaboration: Follow
agreed-upon rules for
discussions and carry out
assigned roles.
CC.5.SL.1.C
Comprehension and
Collaboration: Pose and
respond to specific
questions by making
comments that contribute
to the discussion and
elaborate on the remarks
of others.
CC.5.SL.1.d
Comprehension and

(
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5

SL

2

5

SL

3

5

SL

4

5

SL

5

Collaboration: Review the
key ideas expressed and
draw conclusions in light
of information and
knowledge gained from
the discussions.
CC.5.SL.2
Comprehension and
Collaboration:
Summarize written a text
read aloud or information
presented in diverse
media and formats,
including visually,
quantitatively, and orally.
CC.5.SL.3
Comprehension and
Collaboration:
Summarize the points a
speaker makes and
explain how each claim is
supported by reasons
and evidence.
CC.5.SL.4 Presentation
of Knowledge and Ideas:
Report on a topic or text
or present an opinion,
sequencing ideas
logically and using
appropriate facts and
relevant, descriptive
details to support main
ideas or themes; speak
clearly at an
understandable pace.
CC.5.SL.5 Presentation
of Knowledge and Ideas:
Include multimedia
components (e.g.,
graphics, sound) and
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5

SL

6

5

L

1

5

L

1.a

5

L

1.b

5

L

1.C

visual displays in
presentations when
appropriate to enhance
the development of main
ideas or themes.
CC.5.SL.6 Presentation
of Knowledge and Ideas:
Adapt speech to a variety
of contexts and tasks,
using formal English
when appropriate to task
and situation. (See grade
5 Language standards 1
and 3 on page 28 for
specific expectations.)
CC.5.L.1 Conventions of
Standard English:
Demonstrate command
of the conventions of
standard English
grammar and usage
when writing or speaking.
CC.5.L.1.a Conventions
of Standard English:
Explain the function of
conjunctions,
prepositions, and
interjections in general
and their function in
particular sentences.
CC.5.L.1.b Conventions
of Standard English:
Form and use the perfect
(e.g., I had walked; I
have walked; I will have
walked) verb tenses.
CC.5.L.1.C Conventions
of Standard English: Use
verb tense to convey
various times,
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5

L

1.d

5

L

1.e

5

L

2

5

L

2.a

5

L

2.b

5

L

2.c

sequences, states, and
conditions.
CC.5.L.1.d Conventions
of Standard English:
Recognize and correct
inappropriate shifts in
verb tense.*
CC.5.L.1.e Conventions
of Standard English: Use
correlative conjunctions
(e.g., either/or,
neither/nor).
CC.5.L.2 Conventions of
Standard English:
Demonstrate command
of the conventions of
standard English
capitalization,
punctuation, and spelling
when writing.
CC.5.L.2.a Conventions
of Standard English: Use
punctuation to separate
items in a series.*
CC.5.L.2.b Conventions
of Standard English: Use
a comma to separate an
introductory element from
the rest of the sentence.
CC.5.L.2.C Conventions
of Standard English: Use
a comma to set off the
words yes and no (e.g.,
Yes, thank you), to set off
a tag question from the
rest of the sentence (e.g.,
It’s true, isn’t it?), and to
indicate direct address
(e.g., Is that you,
Steve?).
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5

L

2.d

5

L

2.e

5

L

3

5

L

3.a

5

L

3.b

5

L

4

CC.5.L.2.d Conventions
of Standard English: Use
underlining, quotation
marks, or italics to
indicate titles of works.
CC.5.L.2.e Conventions
of Standard English:
Spell grade-appropriate
words correctly,
consulting references as
needed.

CC.5.L.3 Knowledge of
Language: Use
knowledge of language
and its conventions when
writing, speaking,
reading, or listening.
CC.5.L.3.a Knowledge of
Language: Expand,
combine, and reduce
sentences for meaning,
reader/listener interest,
and style.
CC.5.L.3.b Knowledge of
Language: Compare and
contrast the varieties of
English (e.g., dialects,
registers) used in stories,
dramas, or poems.
CC.5.L.4 Vocabulary
Acquisition and Use:
Determine or clarify the
meaning of unknown and
multiple-meaning words
and phrases based on
grade 5 reading and

This is an online spell check game where students can
check the word that is spelled wrong. They then have the
chance to check it and spell it correctly!
httD://www.funbrain.com/cai-bin/sc.cai?A1=s&A2=2
This is an online quiz where students can self-test their
spelling. There are quizzes with sound and without sound.
Students can be challenged appropriately by going through
the different levels.
http://eslus.com/LESSONS/SPELL/SPELL.HTM
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5

L

4.a

5

L

4.b

5

L

4.c

5

L

5

5
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5.a

content, choosing flexibly
from a range of
strategies.
CC.5.L.4.a Vocabulary
Acquisition and Use: Use
context (e.g.,
cause/effect relationships
and comparisons in text)
as a clue to the meaning
of a word or phrase.
CC.5.L.4.b Vocabulary
Acquisition and Use: Use
common, gradeappropriate Greek and
Latin affixes and roots as
clues to the meaning of a
word (e.g., photograph,
photosynthesis).
CC.5.L.4.C Vocabulary
Acquisition and Use:
Consult reference
materials (e.g.,
dictionaries, glossaries,
thesauruses), both print
and digital, to find the
pronunciation and
determine or clarify the
precise meaning of key
words and phrases.
CC.5.L.5 Vocabulary
Acquisition and Use:
Demonstrate
understanding of
figurative language, word
relationships, and
nuances in word
meanings.
CC.5.L.5.a Vocabulary
Acquisition and Use:
Interpret figurative
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language, including
similes and metaphors, in
context.
CC.5.L.5.b Vocabulary
Acquisition and Use:
Recognize and explain
the meaning of common
idioms, adages, and
proverbs.
CC.5.L.5.C Vocabulary
Acquisition and Use: Use
the relationship between
particular words (e.g.,
synonyms, antonyms,
homographs) to better
understand each of the
words.
CC.5.L.6 Vocabulary
Acquisition and Use:
Acquire and use
accurately gradeappropriate general
academic and domainspecific words and
phrases, including those
that signal contrast,
addition, and other logical
relationships (e.g.,
however, although,
nevertheless, similarly,
moreover, in addition).

This is an interactive game where students can practice
their synonym and antonyms. There are different levels so
students are challenged appropriately.
http://www.fen.com/studentactivities/sameDiff/samediff.html
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